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Let me introduce myself and explain my rationale. As your guidance
plan, this i an opportuncty to consider me your pal!
My mussion 1o to deliver with acuty. Let me light your way!
I'm your proactive beacon, your foundation, your mainstay!

My four domains are developmental for ALL students, you see?
I'm outcome ortented! You can depend on me!

Use me! I'm relevant! My accountabiity w strong!

With my competencies and indicators, how can you go wrong?

Of course, a word of caution... I'm a powerful paradigm!

There are thooe that will mock, even scorn you, and say there s not tume.
So, integrate me into the curriculum. Put me everywhere!

In a healthy, encouraging, learning environment.. . I fit there!

Involve parents, teachers, community! Be comprebensive in your scope!
Translate me into action! I'm here to provide your hope!
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Foreword

Florida's Framework for Counveling and Guidance Programs is a work in progress in that it
represents the continuing development of school counseling programs for K-12 schools.
When first developed in 1995, this document represented a departure from prior “guid-
ance” program models to a model that stressed a student curriculum based on four content
areas. It incorporated school-to-work concepts, served all students, and provided a set

of strategies to develop, implement, and evaluate comprehensive student development
programs. The National Career Development Guidelines (National Occupational Informa-
tion Coordinating Committee) helped to shape the career development standards and
competencies. These guidelines have been used in Florida since 1987 when the Blueprint
for Career Preparation was first implemented.

This document provides a revised structure that is intended to be more accessible for
counselors and administrators who are seeking to develop or revise their district and
student development programs. Since the original writing, the American School Counsel-
ing Association has promulgated national school counseling standards and has recast the
role of the school counselor in terms of these curriculum standards and the skills and
competencies counselors need to successfully implement the curriculum. In addition, the
National Consortium for State Guidance Leadership has developed the Natwnal Framework
Jor State Programs of Guidance and Counveling. The framework includes standards for the
structure and delivery of a comprehensive counseling and guidance program.

As a transitional document, one that continues to bring the most contemporary practices
and perspectives to practicing school counselors, the review and revision team felt it
important to use consistent and updated language to describe the program and its major
constituents. The terms being used, and the educational context, in which they are

used, reflect national, regional, state and professional organizational thinking. A carefully
crafted mission statement reflects contemporary thinking about school counselors, their
obligations to ALL students, their increasing responsibilities to be student advocates, and
their accountability to enhancing student learning.

Preferred terms include “school counselor” instead of guidance counselor as the certified
professional who uses counseling, coordinating, consulting and curriculum developing

and delivery skills to implement programs based on the content standards of academic
achievement, career development, personal/social development, and community involve-
ment. The program that defines the activities and program evaluation methods is called a
comprehensive student development program. The curriculum frameworks are those for a
counseling and guidance program. The term guidance is preserved as part of the program
to help identify the transition from a guidance model to a student development/school
counseling program model.
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Introduction

ounseling and guidance programs

have gone through an evolution

over several decades. Traditional
approaches to guidance are characterized
as process oriented, driven by crisis, and
serving special populations only. These
approaches are no longer relevant for
today’s needs. Many of the nation’s prob-
lems can be addressed through prevention
and early intervention. Currently, learning
effectiveness and efficiency are being high-
lighted to accomplish the goal of educating
responsible and productive citizens who
have a global consciousness. More than
ever, comprehensive counseling and guid-
ance programs are critical to help prepare
students to meet the challenges of the
future.

Counseling and guidance programs pro-
mote student success through a focus

on academic achievement, prevention and
intervention activities, advocacy and social/
personal/emotional and career development.
The program provides students with the
opportunity to learn more about themselves
and others before they have prob]ems
resulting from self-concept issues. They
learn interpersonal skills before they have
an interpersonal crisis. In crisis situations,
they can draw on their skills to address
their problem. Every student needs sound
emotional and social skills to achieve opti-
mum benefits from the educational pro-
gram. Individual uniqueness and maximum
development in the four major areas are
central to the program: academic, persona]/
social, career, and community involvement.

Counseling and guidance is enhanced state-
wide when state and local educational agen-
cies work together to establish a common
vision, standards, and expectations for their
comprehensive counseling and guidance
programs. Florida’s Framework for Coun-
seling and Guidance Programs was devel-
oped through the Department of Education
with direct input and support from the Stu-
dent Development Steering Committee and
other counseling and guidance professionals
throughout the state. State and national
models were reviewed and information

recommended by the committee and others
was adapted for the state framework. This
framework brings together the basic ele-
ments to develop, implement, and evaluate
comprehensive counseling and guidance
programs. It is organized around ten pro-
gram standards and nine student standards.
The student standards encompass academic,
personal/social, and career development as
well as community involvement.

Many positive changes are occurring in
school counse]ing programs throughout the
state but much change still has to occur in
how school guidance is conceptualized and
how its services are delivered. It is our
belief that such programs must focus their
energies and efforts on producing students
who possess the knowledge, skills, compe-
tencies, and personal habits that will help
them to be productive workers in a global
economic environment, as well as contribut-
ing citizens in society. In this connection,
we continue to promote the conceptual shift
from school guidance to student develop-
ment. The rationale for this shift is that

the term “student development" emphasizes
the outcome toward which we are working,
rather than the services required to deliver
that outcome. Outcome-driven programs
are known conclusively to produce better
results than those that focus on the pro-
cesses involved in the delivery of the out-
comes.

School boards, superintendents, principals,
counselors, career specialists, and teachers
must understand the organizational struc-
ture of comprehensive counseling and guid-
ance programs and their contributions to
student achievement and life success. This
understanding is essential if programs are
to be articulated developmentally across all
grade levels. Maintaining the continuity of
student development programs, and guar-
anteeing their sustainability over time, are
dependent on all stakeholders in the system
being familiar with and supportive of the
programs. Districts and schools can begin
to assess and restructure their programs by
using the standards as a checklist to com-
pare to their current program.

Counveling

and guidance
programd
promote student
duccedd through
a focus on
academic
achievement,
prevention and
tntervention
actwities,
advocacy and
soctal/personal/
emotional and

career

development.
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Counveling and Guidance Impact
on Student Achievement and Life Succeds

he connection between compre-

hensive counseling and guidance

programs and school academic
accountability begins with the establishment
of academic standards for students. Aca-
demic standards articulate a common core
of knowledge and skills that every student
should possess. They define what each stu-
dent should know and do in a core set of
subjects. They provide a solid foundation
for future learning and give students, teach-
ers, and parents consistent targets to meet.
Standards form the heart of school improve-
ment. Academic standards set high expecta-
tions that drive curriculum and, when fully
aligned with the assessment and account-
ability system, give schools the information
they need to re-evaluate and strengthen
their programs.

Counseling and Guidance Addresses
Barriers to Learning

In 1998, the UCLA Center for Mental
Health in Schools published a report to
encourage school boards to increase their
focus on addressing barriers to learning in
our nation’s schools. The report described
the “enabling components” as an important
partner with the “instruction and man-
agement” components of the school envi-
ronment. Until the barriers hindering the
performance and learning of students are
assimilated into the overall efforts of the
schools and school districts, little change
will take place. School counseling programs
must become a contributing part of this
enabling component in the schools.

The UCLA report states that while empha-
sis on higher expectations, assessment,
waivers, and accountability is important,
such demands are not enough to turn
around schools where large numbers of
students are performing poorly. In such
settings, there is also a need for comprehen-
sive, multifaceted approaches for addressing
barriers to learning and teaching.

The Content of Counseling and
Guidance

A comprehensive counseling and guidance
program sets student standards for compe-
tencies to be achieved, contains a body of
content, and uses a variety of strategies to
deliver this content to all students. The
program is evaluated and held accountable
for its results, as well as for whether certain
functions or activities are in place. The goal
or outcome of all counseling and guidance
programs is learning. All program content
and intervention strategies must focus on
learning. The guidance program, in collabo-
ration with other programs, is also account-
able for district goals and missions that
ensure student learning.

Counseling and guidance programs must
address whatever interferes with a student’s
ability to learn, to succeed, and to partic-
ipate in the learning process. Although

the content of school counseling programs
addresses such results as social and per-
sonal adjustment, educational and career
planning and human growth and devel-
opment, it is how these results enhance
learning that justifies the existence of the
program. Academic excellence requires
personal excellence and the ability of an
individual to utilize the educational oppor-
tunities available. The content of the pro-
gram and the varying strategies used to
implement that content are the means to the

end.

The content of counseling and guidance
programs addresses student needs. These
needs are expressed as the gap, or the dif-
ference, between the expected progress and
the actual progress in the student’s personal
social, academic, and career development.
Competency in these developmental areas
facilitates learning and achievement. For
growth and development, it is critical for
students to acquire at an early age, a solid
base of motivation, aspirations, positive
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attitudes, self-acceptance, and knowledge of
alternatives. And it is critical for students to
continue to build on these throughout life.

Competencies such as study skills, test-tak-
ing skills, resource utilization, problem-solv-
ing skills, interpersonal and social skills,
educational and career planning skills, self-
esteem, self-knowledge, career awareness
and exploration, employability skills, deci-
sion-making skills, conflict resolution, com-
munication skills, personal responsibility,
and community involvement form a core
content of student development programs.

These competencies serve as intermediate
outcomes in their own right. Yet they,

in turn, also allow students to more

fully and effectively participate in and

use the learning opportunities available in
school and in the community. They, in
essence, facilitate the long-term outcome

of all programs...learning, achievement, and
attainment of the school district’s mission
and goals

STUDENT LEARNING —The Goal of
Counseling and Guidance Programs

The content and strategies of the counseling
and guidance program will vary with stu-
dent needs, but its primary goal, student
learning, never changes. The program con-
tent, however, should not be viewed as

a prescription of the counselor’s role, but
rather as a description of a plan to collabo-
rate with other school programs to enhance
student achievement. The program must
identify ways that counselors can share
responsibility for and establish an owner-
ship of the district’s goals and mission.

School counselors must reaffirm their
commitment to and involvement with learn-
ing. Although counselors are not directly
responsible for what teachers teach, they
contribute, with other staff and parents to
how students learn, and Consequently, for
what students learn. Counselors, teachers,
parents, and the community must collabo-
rate in managing learning, recognizing that
the primary cause of learning is the student,
not the staff.

It 1s this focus on student standards, the
collaboration with other programs, and the
exercise of leadership and management
skills that can provide the greatest contribu-
tion to achieving the school district’s mission
and goals. Assuming more accountability,
meeting students’ learning needs, learning
continually, and transforming programs and
the community to be receptive to learning —
all have a place in comprehensive counsel-
ing and guidance programs.

All programs seek success, achievement and
learning for all students. Every counseling
and guidance program can seek and plan for
nothing less.

*The above article was adapted from the
National Framework for State Programs of
Guidance and Counseling, 2000 and may
not represent the terminology chosen for
Florida’s School Counseling and Guidance

Framework.

COUNSELING AND GUIDANCE
PROMOTES READINESS FOR
STUDENT ACHIEVEMENT

How does a comprehensive counseling and
guidance program promote readiness for
student achievement? Figure 1 portrays a
path model of the components of a com-
prehensive counseling and guidance pro-
gram that demonstrates the relationships
between:

(1) “Readiness to learn” (the guidance
function) and “Learning in the
curriculum,”

(2) “Learning in the curriculum” and
“Measures of student achievement,” and

(3) “Measures of student achievement” and
the desired “Outcomes of educational
programs.”

According to the model, the initial state of
“readiness to learn” involves the attainment
of skills, knowledge, and attitudes (SKAs)
that prepare students to acquire the learning
objectives of the formal curriculum as spec-
ified in the Florida Sunshine State Stan-
dards. A description of the components of
the model is as follows:
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Model Components | | Student Learning and Outcomes

Self-Efficacy
as a Learner

Normative
Readiness StUdent Measures of OUtCOmeS
e Learning in t studertt of Education
Curriculum Programs

Achievement

Classroom
Social Skills

Figure 1. Components of Comprehensive Counseling and Guidance Model and Its
Impact on Student Learning and Achievement and Educational Outcomes

Readiness to learn . _ _ .
others for dlfﬁculty In mastering material.

Not all students come to school prepared to They look upon curricular areas in which
take advantage of the opportunities to learn they encounter difficulty as challenges to
from typical classroom learning environ- be met rather than to be avoided.

ments. Some lack important skills, knowl-
edge, and attitudes that interfere with their

capacity to reach their full learning poten-

tial. The SKAs that fall under the purview room learning to ultimate purposes in life,
the establishing of a career and the form-

Career and life goals This element refers
to the capacity for students to relate class-

Of a comprehensive SChOOl counseling pro-

gram include self-efficacy as a learner, ing of a family. It requires that students

career and life goals, academic learning become able to comprehend that learning

skills, and classroom social skills. today will have an impact on career and

life opportunities in the future. Thus,

Self-efficacy This characteristic alludes career and life goals provide an important
to one’s self-confidence as a learner. High aspect of the motivational structure to
achieving individuals believe that they achieve in the classroom that is rooted
can master the material presented to them in the self. Peer, parent, and teacher

in the classroom through their own per- approval are elements of external moti-
sonal efforts. They accept responsibility vational sources whereas career and life
for their own learning and do not blame goals become part of internal sources of

Florida’s School Counseling and Guidance Framework



motivation. This latter source becomes
increasingly important as students
mature.

Academic learning skills This compo-
nent refers to what is commonly known
as “learning how to learn.” It entails the
acquisition of techniques in memorization,
general problem-solving strategies (cogni-
tive strategies), focusing, and sustaining
attention. This component also includes
the development of skills in time manage-
ment, review and editing, as well as in test

taking.

Classroom social skills Modern learning
takes place in dynamic multicultural social
context. Learning experiences often take
place in groups in which teams of stu-
dents are given problems to solve. Thus,
students must acquire collective prob-
lem-solving skills. Further, teachers and
books are not the only sources of knowl-
edge. Peers, parents, and family are

also important and valuable sources of
information. Finally, school-to-work tran-
sitions require that students learn and
transfer classroom social skills to the
modern workplace in which the capacity
for successful team performance is essen-
tial. The acquiring of basic human
relations and communications skills thus
becomes an important survival skill.

Learning in the Classroom

Classroom achievement, according to the
mode, becomes the direct effect of a stu-
dent’s state of readiness to learn. Students
maximize their opportunity to learn when
they are able to stay on task, respect others’
rights to learn, follow instructions, and tend
to learning assignments to be completed
outside of the classroom. The impact of
readiness is reflected in teacher grades and
in the attainment of Benchmarks keyed

to the Sunshine State Standards. Thus,

a comprehensive school guidance program
serves as an important resource to class-
room teachers to insure that all students in
a class have attained a state of readiness
that allows them to realize their maximum
potential as learners. In addition, a com-
prehensive school counseling program is a
vital component of the school’s accountabil-

ity system.

Normative Measures of Student
Achievement

Performance on normative measures of
student achievement, such as the Florida
Comprehensive Assessment Test (FCAT),
the Scholastic Aptitude Test (SAT-I),

the Enhanced Academic Competency Test
(Enhanced ACT), and the College Place-
ment Test (CPT) are viewed as a direct
effect of classroom learning (See Figure 1,
page 5). They are also viewed, according to
the model, as an indirect effect of students’
readiness to learn. Nevertheless, the impact
of an effective comprehensive school coun-
seling program that insures that all students
maintain a state of readiness to learn should
be reflected in both individual and school
performance on standardized achievement
measures.

Outcomes of Educational Programs

The ultimate outcomes of K-12 educational
programs are reflected in subsequent suc-
cess in postsecondary education, successful
employment and career development, stable
families and responsible parenting, and in
community involvement. In other words,
students become productive and responsible
citizens. An important aspect of these out-
comes can be traced to the extent to which
students have acquired a state of readiness
to learn in school as well as the capacity to
sustain a state of readiness to learn through-
out their lives.
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Counveling and Guidance Framework

lorida’s School Counseling and Guid-

ance Framework provides the struc-

ture and content for a comprehensive
student development program. The pro-
gram standards focus on issues at the school
and district level that relate to the design
and delivery of the program. Each district
must translate these standards into a format
and system that is consistent with their
local policies and practices. The structural

e  Provides for assessment of student

outcomes.

e  Provides a framework for local

standards development.

e  Suggests an evaluation process for

assessing student developmental

progress, as Well as COUI’ISG]OI" and

program effectiveness.

e Provides students and parents with

framework: information on program content.

e Forms a basis for planning. e Offers a common language for

delivering counseling and guidance

® Provides a step-by-step process for curriculum and services

counseling and guidance curriculum

design and implementation. Standards one through five represent struc-

. tural elements needed for a student develop-

e Offers a comprehensive developmental
that serves all students ment program. The next four standards

rogram .

pTog define the counselor role and the program

® Assists in analyzing and evaluating delivery components. The remaining stan-

current counseling and guidance dard outlines accountability measures for

curriculum. personnel and program.

Program Standards

1. Mission Statement — A mission statement for guardians have access to counseling services to

the student development program has been assist them with problems or concerns relating to

developed. academic, personal/social, or career development.
2. Rationale/Philosophy — A rationale/philosophy 7. Consultation — All students along with their
for the student development program has been parents/guardians are provided opportunities to
developed. develop, monitor, and manage their educational
3. Advisory Committee — An advisory committee and career plans.
for the student development program has been 8. Coordination — The counseling personnel
established and is active. coordinates student development activities that
4. Program Resources — Staff, financial resources, contribute to the effective operation of the school.
and political resources appropriate to carrying 9. Curriculum — A counseling and guidance

out the full intent of the student development curriculum that specifies what competencies all

students should master has been developed and
implemented.

program are provided.

5. Program Management and Support —
Management and support strategies are in place 10. Accountability — Procedures and processes have

fOI’ mamtamlng and enhancmg the comprehenswe been established to evaluate COUHSClil’lg and

Student development program. guidance personnel as Well as a formal review

6. Counseling — All students and their parents/ process for the student development program.
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Standard One - Mission Statement

A mission statement has been developed

for the student development program.

The mission statement defines what you
wish to accomplish —the purpose of your
program. A student development program
mission statement is unique to each school
and community. Some elements you may
want to include when developing your mis-
sion statement are:

Name of the school district or school

Purpose of the counseling and guidance
program

Benefits of the program to students

Content that is delivered to students

The muston of school counvseling w to provide a developmental and
systemalic comprehensive program that ensures academic, personal,
soctal, and career development and achievement for all students.
The program s proactive and preventative in ity focus and enhances
the learning process by assisting students in acquiring critical
skills for life-long learning and success. 1t ts developed according to
professional standards and appropriate models of best practices in
the field as an integral part of education.

The comprebensive school counseling program ts designed,
imple/nmtea, and lncmagei) by pmfedd[ona[[y tratned and certified
apectaltsts who provide a syotematic array of curriculum, inter-
ventiond, and services that include the skills and knowledge of
coundeling, consultation, coordination, and currcculum.
Professional school counselors are charged with advocating that
all students benefit from the educational program. They work
collaboratively with school staff, families, and members of the
communily to provide seamless transitions from school-to-school
and school-to-career so that all are productive citizens and

effective leaders.
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District Examples of Mission Statements:

Our mussion as school counvelors w to provide a comprebensive
guidance program that will asswt all students in acquiring the
okills, knowledge, and attitudes needed to become effective studenty,
responsible citizens, productive workers, and lifelong learners.

—Leon County Schools, Comprehensive Guidance Program

The Comprebensive Student Services Program s an tntegral part
of the school s total program with a commitment to individual
uniguenedd, an understanding of multicultural diversity, and

the maxccmum development of human potential. The program
addresses the personallsocial, educational, and career needs of all
students. The ultimate goal of the program is for students to
graduate with the competencies necesvary to be able to make self-
directed, realwtic, and responsible dectsions and to be successful
contributors to soctely.

— Miami-Dade County Public Schools, Comprehensive Student Services
Program, PK-Adult

Standard Tio - Rationale and Philosophy

A rationale/philosophy for the student development program needed?

development program has been devel- e How is counseling and guidance

oped. connected to the educational goals of the
) ) ) district/school?

The rationale and philosophy describes the ISHHCHSEROo

importance of counseling and guidance as ¢ What are the results for students?

an equal and respon51ble partner in foster- School counseling programs play an integra]

ing student academic, career, and personal
'ng student academic, career, and pe sonal/ role in facﬂltatmg the development of the

social development. It also provides reasons attitudes, knowledge, and skills as well as

Why students need the competencies they persona] habits that will enable each student

will master as a result of their involvement . . . .
to become a productwe citizen in a diverse

in a comprehensive counseling and guid- and global community. Florida’s School

rogram. In addition, it provid . . )
ance program. In addition, 1t provides a Counseling and Guidance Framework is

foundation/belief system for the program. designe d to promote the formation of pro-

A rationale/philosophy statement should ductive and responsible citizens by ensuring

answer the following questions: the academic, career, and personal/social

development of all students. This Frame-
e Why is the district/school student work emphasizes:
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e Collaborative relationships among encourage self-awareness, foster

school personnel, families, businesses, interpersonal communication skills,
and community leaders; and impart life success skills for all
students;

® Proactive and preventative
Interventions; * Management of the program by

° An integrated and competenc_y—based certlﬁed professmnal SChOOl COLIIISBIOI'S;

student development curriculum that ® An accountability system that facilitates
targets all students; the ongoing improvement of the

: : learning environment; and
e Strategies to enhance academic & ’

achievement, provide career awareness, ® School-to-school and school-to-career
develop employment readiness, articulation.

Example Statements

Pasco County Schools
Phiosophy Statement

The Pasco County School Board District adhberes to the belief that the guidance
program ts an essential and integral part of the overall education process. The
comprehenasive program s built on the assumption that certain educational,
career, and personal objectives are attainable when guidance for all students

ts provided. This implementation acknowledges that guidance is no longer

a vervice to be offered by one person, but a program coordinated with other
educators incorporating a comprebensive curricula. Growth and learning are
developmental; therefore, guidance mudst be developmental and sequential.

Rationale Statement

The Pasco Developmental Guidance Program, when fully implemented, will
provide:

1. A guidance program that reaches the needs of one hundred percent of the
student population.

2. A programmatic approach to guidance services/programo.
3. Accountabdity for guidance programo.

4. Coundelors who devote full time to the program s implementation and who
work toward the elimination of non-guidance tasko.

5. [dentification and achievement of student competencies and outcomes through
the guidance program.

10
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Standard Three - Advisory Commuittee

An advisory committee for the student
development program has been estab-
lished and is active.

The primary purpose of the advisory com-
mittee is to set program goals, provide sup-
port, offer advice, review present activities,
and encourage new activities to meet the
goals of the comprehensive program. Con-
sider the following when establishing an
advisory committee:

®  Members are appointed and there is
a published schedule of meetings and

agenda items.

e Membership of the advisory committee
should be chosen to reflect the diversity
of the community to include staff,
parents, school board members, and
business and community leaders.

® The Chair is held by someone other

than an administrator or counselor.

® There may be an existing group
already formed that could assume this
responsibility.

* A subcommittee can be assigned very
specific tasks such as program design,
implementation issues, developing a
calendar, writing lesson plans, etc.

* The advisory committee’s information
and insight on parental expectations,
community expectations, and economic
and employment forecasts can be a
great asset to the student development
program.

Strategies for Gaining and Maintaining
Commitment from Members

In convening the first set of meetings, the
advisory committee may want to consider
the following strategies for running an
effective organization:

* Involve members early in the planning
process.

¢ Maintain team or committee structures
so people continue to have input
and take part in discussions, including
problem solving and decision making.

¢ Introduce and orient members from
outside the school to the school’s
culture.

e Allow everyone a “say” from his or her
perspective.

* Have a purpose or plan of work that is
agreed upon.

e Establish committee ground rules (rules
of operation), including:

- A decision-making process

- Voting procedures

- Conlflict-resolution strategies

- Time commitment expectations
- Meeting procedures

* Make minutes of meetings available for
review.
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Standard Four - Program Resources

Staff, financial resources, and political
resources appropriate to carrying out the
full intent of the student development
program are provided.

STAFF

Certified school counselors are the provid-
ers and managers of the student develop-
ment program. The role of the school
counselor should be clearly defined by

job descriptions that are written for elemen-
tary, middle, and high school grades. Coun-
seling and guidance services are delivered as
part of a team approach that requires the
involvement of all school staff. However,

it is certified professional school counselors
who provide direct services to students and
are responsible for overall program direc-
tion and content. All school counselors are
certified by the state.

Major job responsibilities for school coun-
selors include:

* Implementing the student development
curriculum.

® Guiding and counseling individual
students and groups through the
deve]opment of career and educational
plans.

¢ Counseling small groups and individuals
with problems.

* Consulting with teachers, staff, and
parents regarding meeting the
developmental needs of students.

¢ Referring students with severe problems
to appropriate community agencies in
consultation with their parents.

* Coordinating, conducting, or
participating in activities that contribute
to the effective operation of the school.

e Evaluating and revising the student
development program.

*  Pursuing professional growth.

FINANCIAL RESOURCES

Financial resources include budget, materi-
als and equipment, and facilities.

BUDGET

A successful student development program
requires a commitment of resources both

to develop and implement the program as
well as to improve the program. The school
counseling team can work with the school
administrator to establish a budget that ade-
quately supports the program. The budget
should be reviewed annually so the evolving
goals of the advisory committee and staff
can be accomplished. School procedures
may determine this, but it is recommended
that the counseling program budget is sep-
arate from the department’s or school’s
administrative and testing budget. Only
those items that are relevant to the current

program should be included.

A budget for implementing a new program
should include the following cost items:

®  Meetings/workshops for counselors and
teachers to develop new curricula or
modify existing curricula.

e  Professional development workshops on
program implementation.

* Consultants, school staff, and advisory
committee members meeting to plan
the overall implementation and delivery
system.

e Establishing an evaluation system to
include student outcomes, personnel,
program, and results.

e  Supplies, instructional materials,
printing, professional release time,
travel, and consultant fees.

Administrators responsible for student
development programs should have an
action plan for the development of new
funding and resources that can be used to
implement the program. With the combina-
tion of a focus on academic and vocational
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instructions and the scarcity of general rev-
enue funds, district and school administra-
tors responsible for student services need
to schedule time to write grants, create part-
nerships, and seek new resources in order
to build quality programs. The resource
development activities should be coordi-
nated with other efforts in the community,
district, and school so those with the same
mission are not competing for the same
resources, unless it is according to plan.

MATERIALS AND EQUIPMENT

Listed below are suggested curriculum
materials, resources, and equipment that
must be available to counselors, career
specialists, teachers, and students.

e Assessment materials such as interest
and aptitude assessments, learning style
inventories.

® Career and education guides; videos;
postsecondary school catalogs;
employability skills materials such as
resumé writing, job seeking,
interviewing; financial aid and
scholarship books, software, and
applications; test preparation materials;
career decision-making materials;
military information; and local job
openings.

e Student development lesson plans
(teachers and counselors).

* Equipment such as computers, VCR/
TV/monitors; access to copy machine,
slide projector, computer labs, etc.

FACILITIES

The student services or counseling center
brings together all of the available
resources, materials, and staff and makes
them available to students. It forms the
“heart” of all student development services.
The center may be used for such activities
as individual, small, and large group ses-
sions; career exploration; and individual
research and planning. In elementary
schools, the center provides a place for stu-
dents to explore information and services on

personal growth and development. For sec-
ondar_y school students, the center provides
information that can be used for career
exploration and planning, job placement,
financial aid and scholarships, postsecond-
ary planning and registration, and issues
related to personal and social concerns.

Teachers also find the resources in the
center useful for program planning and
implementation. Resource materials are
provided, as well as the opportunity for joint
curriculum planning with counselors. The
counseling staff may also sponsor profes-
sional development workshops for faculty

and staff.

In providing services through the student
development program, it is recommended
that, at a minimum, the facility should
include:

e Space for individual and group
counseling.

* An office equipped with locking file
cabinets, telephone, and computers with
Internet access.

® A career center with appropriate
materials and resources and accessible
during and after school hours for
student and parent use.

* Adequate storage space, as well as
access to equipment for training.

Many schools have an area or room desig-
nated for a career center. In planning a
career center, these basic objectives should

be followed:

e  Provide accurate and relevant career
and educational materials to include
print, video, and software.

® Assist the student in researching careers
suited to their interests, values, and
abilities.

®  Offer career assessment through testing
and interest inventories.

® Provide the faculty with staff and
resources to support integration of
careers into the curriculum.

® Provide an avenue for parents to
participate in student career and
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education planning.

® Provide computer-assisted career and
education information.

These objectives clearly establish the pur-
pose of the career center, including what
programs will be offered, who will have
access to the center, and what materials and
resources will be provided. The objectives
can be used to establish a plan of action
that will determine the needed staff, space,
resources, programs, and equipment.

POLITICAL RESOURCES

A policy approved by the local school board
is critical for the successful operation of
counseling and guidance in the school dis-
trict. It shows that the program has been
adopted as an official program of the school.
A policy represents a statement of support
and provides a course of action, or guiding
principles designed to influence and deter-
mine decisions concerning the program.
Other political resources include pertinent

state, federal, and local laws as well as pro-
fessional association position statements and
standards.

Example Policy Statement

Miami-Dade County Public Schools

STUDENT SERVICES PK-ADULT

Student Services ts a comprebensive program that is an integral and central
component of the total education program. The program ts student development
centered and w designed to enhance the educational, career, and personallvocial
development of all students. Students will be asststed in acquiring competencies in
these three areas of development.

The Comprebensive Student Services Program supports the educational
tmprovement process with a commitment to individual unigueness, an understanding
of cultural and linguistic diversity and the maximum development of human
potential. The ultimate goal of the program ts for students to graduate with the
compelencies necessary to make self-directed, realwtic and responsible decrsions and
to be successful contributors to sociely.

The Bureauw of Spectal Programo ts respondsible for the district-wide coordination of
thovse student services that are provided for students, school personnel, and parents
and development of an integrated student services team at each educational center.
These programs and services include, but are not limited to: Guidance Programos
PK-Adult, Psychological Services, Occupational/Placement Services, School Soctal
Work Services, College Admuwoions Services, Peer Coundseling Services, Appratsal
Services, Dropout Prevention Programs, Student Educational Records, Intergroup
Relations Program, Substance Education Program, Conflict Resolution Services,
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Advisement Programos, and Cruwis Intervention Program. Guidelines for
providing student services to all students PK-Adult in the Miami-Dade County
Public Schools are contained in the document, Comprebensive Student Services

Program PK-Adult, which ts incorporated by reference and s a part of this rule.

Board Rule — 6GX13-5D-1.091
Specific Authority: 230.22(2) F.S.

Law Implemented, Interpreted, or Made Specific: 230.03(2) F.S.
—The School Board of Miami-Dade County, Florida

Standard Five-Program Management
and Support

Management and support strategies are
in place for maintaining and enhancing
the comprehensive student development

program.

Counselors work with faculty, staff, stu-
dents, parents, Community members, and
the district student services director to plan,
implement, and evaluate a comprehensive
counseling and guidance program. Coun-
selors must be able to use a planning pro-
cess to define needs and priorities and to
determine appropriate objectives. Coun-
selors must be able to organize personnel,
physical resources, and activities in relation
to defined needs, priorities, and objectives.
They must also evaluate the program to
maintain its contribution to the total educa-
tional program. The full implementation of
the program requires that the school coun-
selor work cooperatively and collaboratively
with administrators, teachers, and district
staff. The success of the program depends
upon the extent to which all educators:

e Understand that the goals of the
total educational program and those of
the comprehensive student development
program are congruent.

* Realize that educational professionals
have distinct but interactive roles in
promoting the cognitive, emotional,
and social development of students;
and maintain mutual respect for and
understanding of the professional

contributions that each brings to the
school setting.

School and district administrators responsi-
ble for academic and vocational instruction
also set clear expectations for how the stu-
dent development program will support and
work in concert with the instructional pro-
gram.

The Role of the Principal

Administrative support is critical to the full
implementation of the student development
program. The principal, as the chief adminis-
trator of the school, is ultimately responsible
for the success of school counseling programs
in the building. He/She must understand
and appreciate the role and function of the
school counselor as defined by the school-
counseling program, and provide the struc-
ture and support necessary for the school
counselor to devote full-time to the program.
Such support necessarily includes the provi-
sion of the adequate facilities, materials, and
clerical help to allow the school counselor

to use his/her specialized training and com-
petencies in an effective manner. However,
support in the form of the provision of input
into program development and the facilita-
tion of the participation of all school person-
nel in the program 1s equally critical. The
principal can facilitate program improvement
by providing a school atmosphere conducive
to ongoing evaluation and innovation in the
counseling arena.
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Counveling ts a process

of helping people by
addtsting them in

making dectsions and

changing bebavior.

School counselors work

with all students,
achool staff, families,
and memberds of the
communtly as an
tntegral part of the
education program.
School counveling
programd promote

dachool success through

a focus on academic

achievement, prevention

and tntervention
acltvitied, advocacy,

soctallemotional, and

career development.

— American School
Counselor Association,

1997

The Role of the Teacher

Teachers play a vital role in the develop-
ment and implementation of the student
development program. As the professionals
who have the most contact with students,
teachers are in the best position to recognize
and help provide for the developmental
and individual needs of students. Through
appropriate communication and referral,
teachers facilitate interaction between stu-
dents and the school counselor. Teachers
contribute to the student development
program by helping the school coun-
selor provide direct instruction in the
areas related to the personal/social,
career, and education development of
students. Teachers can also reinforce
and expand upon concepts presented
by the school counselor to help stu-
dents retain and extend their knowl-
edge, skills, and understanding. With
their support, input, and expertise,
teachers make it possible for the stu-
dent development program to become
an integral part of the total educational
program.

The Role of District Student Services
Personnel

The district student services director and
other student support personnel serve as
facilitators, leaders, supporters, and advi-
sors throughout the process of development,
implementation, and evaluation of the stu-
dent development program. They are
directly responsible for the following:

e Establishing policies and procedures
that will increase the likelihood of full
and successful implementation of the
student development program district-
wide;

L4 Disseminating information concerning
the program to district and school
administrators, school board members,
other school personne], and the
community;

* Coordinating professional development
activities for school counselors that will
support the program;

* Conducting program evaluation
activities.

Standard Six - Counveling

All students and their parents/
guardians have access to counseling
services to assist them with problems
or concerns related to academic,
personal/social, and career develop-
ment.

A comprehensive student development
program includes services such as
counseling, consultation, and referral
that are available to all students and
their parents/guardians. The purpose
of these services is to intervene on
behalf of those students whose immedi-
ate personal concerns or problems put
their continued personal/social, career,
and/or academic development at risk.
This component is often student-initi-
ated. School counselors:

¢ Counselindividualstudentsorsmall
groups with their personal concerns.

*  Consult with student’s family, teachers,
educational support staff, and
community agencies regarding
strategies to help students.

*  Use accepted theories, techniques, and
ethical practices appropriate to school
counseling at different developmental
stages.

e Apply knowledge of different cultures
to interact effectively with all
populations.

*  Demonstrate knowledge of career
development theories and career
counseling techniques in delivery of the
student development program.

Topics may include:

School based
Attendance
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Attitudes and behaviors

Peer relationships

Study skills

Transferring from one school to another

Safety

Personal issues
Substance abuse
Stress
Pregnancy
Gang pressure/involvement
Harassment issues
Death of a family member or friend
Family divorce
Family abuse
Career indecision
Financial aid
Postsecondary options

Many times a counselor will intervene
with students who are on the brink of
choosing unhealthy or inappropriate solu-
tions to their problems or being unable to
cope with a situation. Some responses to
students are remedial: interventions with
students who have already made unwise
choices or have not coped well with prob-
lem situations.

Standard Seven

All students along with their parents/
guardians are provided opportunities to
develop, monitor, and manage their educa-
tional and career plans.

These activities are usually delivered on an
individual basis or by working with individ-
uals in small groups or advisement groups.
Individual or group counseling is imple-
mented through strategies such as individual
appraisal and individual advisement. Activi-
ties include interest and ability assessment,
career exploration and planning, and portfo-
lio development.

Elementary schools. Self-concept develop-
ment, the acquisition of learning skills, inter-
personal relationship skills development,
decision-mal(ing, S](ill bui]ding, a,nd begin-

ning awareness Of careers are examples Of

Counselors help parents access community
mental health services for long-term coun-
seling needs and to deal with crises such as
suicide, violence, abuse, and terminal illness.
These community resources may include:
Mental Health Services, Employment and
Training Programs, Juvenile Services, and
Social Services.

In this component, as in the others, locally
identified needs will dictate the priorities
for problem topics and for the groups of
students to be served. A comprehensive
counseling and guidance program includes
supplemental services for students targeted
by special funding sources such as students
in compensatory, gifted, migrant, excep-
tional student education or career and tech-
nical programs.

Parents must be involved and participate in
the activities of this component to help their
children overcome barriers to their educa-
tional progress. Parents can refer their chil-
dren for help and work with school staff to
specify their children’s issues. They must
also give permission for needed services
including ongoing counseling.

- Convsultation

topics that are learned. These same topics
are reinforced through counseling and guid-
ance curriculum activities during middle

and high school.

Middle schools. The above topics are rein-
forced so that students move from an aware-
ness level to understanding and application.
Students are assessed on their interests and
abilities and understand that their attributes
may change as they age and gain more
knowledge and experiences. Students learn
about goal setting and begin to make plans
for high school based on their current career
goals. Student plans focus on high school
course selection taking into account grad-
uation and postsecondary requirements.
Counselors assist students to learn the pro-
cess of career planning, decision-making,
and development of career portfolios.
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High schools. Plans developed in middle
school are reviewed and updated annually.
Many schools offer a career exploration and
decision-making course in the ninth grade
so that students can develop a career plan
at the beginning of their high school experi-
ence. Individual counseling provides oppor-
tunities for consultation with students and
their parents/guardians. Counseling and
guidance curriculum activities continue to
support student planning by giving empha-

Standard Ecght

The counseling personnel coordinate
counseling and guidance activities that
contribute to the effective operation of
the school.

The following activities are coordinated
through the school counseling department:

® Interpret group test results to faculty

and staff.

e Establish effective liaisons with the
various instructional departments.

e Act as an advocate for groups or
individual students as appropriate in
conjunction with other staff.

e Assist other school staff in the provision
of exceptional student educational
services (including services for students
identified as gifted and services for
students with disabilities).

* Participate with the administration and
faculty as a team member in the
implementation of the student
development program.

sis to the development and use of career
decision-making, goal-setting, and planning
skills. The importance and relevance of
basic academic and career preparation skills
are emphasized. Counselors help students
to understand the need to acquire job skills
and a positive work attitude. Many schools
employ career specialists who coordinate
career development activities while working
closely with counselors to assist students
with their career and educational plans.

- Coordination

Counseling and guidance program stan-
dards, activities, and services need to be
coordinated at the district and school

levels with other support programs.

Many times these special support programs
(such as student services, comprehensive
health, dropout prevention, etc.) have goals,
services, activities, and outcome measures
similar to those described in this Frame-
work. For example, support programs often
require the same district and school person-
nel to be on separate committees and teams
that all provide some type of assistance and
intervention. Many of the special programs
require service personnel and teachers to
take part in in-service programs on similar
topics. The different curricula used as a
part of each program require students to
learn similar decision-making and social-
development skills.
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Standard Nine - Curriculum

A counseling and guidance program cur-  result of participating in a counseling and

riculum that specifies what competencies  guidance program. The chapter on scope

all students should master has been devel- and sequence will detail the expectations of

oped and implemented. these standards by grade level groupings.

The content of a comprehensive counseling  The following standards represent expecta-
and guidance program includes student tions for students as a result of participation

standards and competencies for students to  in the K-12 student development program.

achieve. Florida’s Counseling and Guid-
ance Framework is organized by domains
such as academic achievement, personal/

They are defined as follows:

social development, career development, 1. Acquire and demonstrate academic
and community involvement. There are self-management for lifelong learning.
nine student standards and each standard Students will learn the attitudes and
includes competencies and performance behaviors that contribute to success in
indicators organized by grade level group- school and adult life. They will learn
ings (K-3, 4-5, 6-8, 9-12). The standards to develop habits and skills
along with competencies and suggested that will enable them to get s . .
indicators are outlined in Chapter Three. the most out of schooling. Florida's COLUZJE[UZg and
The competencies and indicators can be This area aleo focuseson (7, Dance Framework i
used as a guide as you decide what you the connections between 0d by O . /
want your students to know and be able to what they are learning organized vy domatnd Jic
do. Please use the competencies as a start- in school and what their as academic achievement,
ing point and delete or add those things that future will be like. pemona[/aoc[a[ QEVEZOIDITLC/I[,
are relevant for local needs. )

2. Developcareerand career development, and
Most schools will probably have neither educational awareness. ‘v invol /
the time nor the resources to fully address By achieving this communtly upotvement.
every student standard and competency. competency, students
The school staff must determine which best will understand more
attend to the particular needs of the stu- about the world of work, increase
dents in their school and reflect the priori- their career awareness, and in the
ties established by the school improvement middle school years and beyond do
team, the school counseling advisory com- in-depth career exploration related to
mittee, and the school staff itself. personal interests, values, preferences,

and abilities. Students will develop skills
The curriculum is delivered through struc- to plan a job search as well as obtain
tured strategies, activities, or units pre- one. They will develop effective human
sented systematically through classrooms, relations skills to enable positive and
groups, or school-wide events. The pur- productive work relationships.
pose of the student development curriculum
is not limited to being taught in one or 3. Demonstrate career-planning skills.

two subjects, but is included in as many
subjects as possible. School counselors can
teach, team with teachers, or support teach-
ers with materials and classroom activities.
The following nine student standards are
the expectations of skills, knowledge, and
attitudes that students should achieve as a

Students will be able to use the
information they have learned about
themselves and apply it to career goals.
Each student will develop and maintain
a career and education plan at the grade
level(s) designated by the school/district
plan.
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Academic
Achievement

Career
Development

4. Acquireanddemonstrateself-
knowledge and self-acceptance.
Students will learn more about their
abilities, interests, and personal
characteristics. Students learn to
identify their strengths and the areas in
which they need to improve so that self-
acceptance is possible.

5. Acquireanddemonstrateself-
management and responsible
behavior. Students will develop a
sense of personal responsibility for their
behavior. It gives attention to how
attitudes and perceptions can affect
behavior, how feelings and behaviors
are related to goals and consequences,
and how behavior can be changed, if

desired.

6. Demonstrateproblem-solvingand
decision-making skills. This
competency involves learning the steps
for making effective decisions and

Academic Achievement

solving problems. It also involves

an increased awareness of the factors
that influence change and decision-
making as well as helpful procedures for
problem solving. There is an emphasis
on responsibility and individual choice.

Develop interpersonal and
communication skills. Students will
learn the value of developing positive
interpersonal relationships and how
communication skills affect the ways in
which people interact with each other.

Respect and value diversity. Students
will learn to value differences and
uniqueness among people.

Develop an awareness of community
involvement. Students will develop

an awareness of themselves as
responsible and productive members of
their community. They learn about
community service and how this leads to
personal and community pride.

The following standards represent expectations for students as a
result of participation in the K-12 student development program.

Students Will Acquire and Demonstrate Academic Self-Management for Lifelong

Learning.

e Understand and participate in a school environment.

e Understand attitudes and behaviors related to academic achievement.

° Formulate challenging academic goals and plans to reach them.

*  Develop effective study skills.

*  Develop effective time-management skills.

Career Development

Students Will Develop Career and Educational Awareness

* Apply knowledge of interests, abilities, preferences, and values as they relate to

choosing and planning a postsecondary education and/or career path.

*  Understand the relationships between educational achievement and career

planning.

* Understand the need for positive attitudes toward work and learning.

e Develop skills to locate, evaluate, and interpret career information.

* Understand how changing societal needs influence the nature and structure of

work.

* Demonstrate skills to prepare to seek, obtain, maintain, and change jobs.
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Career Development—continued
Students Will Demonstrate Career Planning Skills

* Apply decision-making skills to career and education planning.
® Develop skills in career planning.

e Understand the continuous changes in male/female roles.

Personal and Social Development

Students Will Acquire and Demonstrate Self-Knowledge and Self-Acceptance.

® Understand the influence of a positive self-concept.

Students Will Acquire and Demonstrate Self-Management and Responsible
Behavior.

e Understand the impact of growth and development.

e Develop appropriate attitudes and behaviors.

® Develop personal safety skills.

Students Will Demonstrate Problem-Solving and Decision-Making Skills.
* Identify common personal and interpersonal problems.

L4 App]y problem—solving/decision—making Sl{lllS

Students Will Develop Interpersonal and Communication Skills.

* Demonstrate communication skills in speaking, listening, and nonverbal behavior.

* Demonstrate skills to interact and work cooperatively in teams.
* Identify and express thoughts and feelings.
* Demonstrate effective skills for interacting with peers and adults.

L4 Understand the effects of peer pressure.

Students Will Respect and Value Diversity.

* Demonstrate respect and appreciation for individual and cultural differences.

® Describe stereotypes and their impact on self and others.

Community Involvement
Students Will Develop an Awareness of Community Involvement.

e Understand and enhance the community.

* Develop and participate in community volunteer service projects.

* Develop a sense of community pride and citizenship.

Persona ocial
Development

Community
Involvement
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Standard 1Ten: Accountability

Procedures and processes have been
established to evaluate counseling and
guidance personnel as well as a formal
review process for the student develop-
ment program.

PERSONNEL EVALUATION

School counselors and other student devel-
opment personnel are evaluated on tasks
required to operate the student development
program.

Many districts have a standard evaluation
system for instructional staff that includes
counselors. To effectively evaluate counsel-
ing staff, the school counselor’s job descrip-
tion should be written directly from the
tasks required to operate the student devel-
opment program. The certification and job
descriptions of counseling and guidance
personnel should match the counseling,
consultation, curriculum, and coordination
activities required by the program. Also,
the methods and instructions used for per-
formance evaluation should match the job
description. Common job responsibilities of
a fully certified counselor include the fol-
lowing areas:

®* Program Management

e Guidance

e Counseling

¢ Consultation and referral
e Curriculum

e Coordination

e Professionalism

Counselor performance evaluation is critical
to the improvement and maintenance of

the student development program. A pri-
mary use of the counselor performance eval-
uation is to identify competencies that are
strong and those that need strengthening,
with the latter becoming targets for pro-
fessional growth plans. A counselor’s per-
formance evaluation is based on roles and
related competencies needed to implement
the student development program. The
evaluative instrument should be tailored to

fit the local program and the designated
roles and responsibilities of the counselors
and other student development personnel.

As directions change for the student
development program, the school district
will need to examine the job descriptions of
each of the program personnel: professional,
paraprofessional, and clerical. These job
descriptions need to be updated to reflect
the priority activities and competencies
required of each person delivering services.
The performance evaluation procedures for
these same personnel may also need to

be revised so that the performance of
counseling personnel is judged by the
knowledge, skills, and competencies needed
to perform service functions, as opposed to
functions required for classroom instruction

(see page 84).

PROGRAM EVALUATION

The student development program is
assessed periodically using program stan-
dards as the evaluation measure.

There is a growing demand for accountabil-
ity for all school programs and counseling
and guidance is not excluded. Evaluation
data must demonstrate that the investment
of staff and funds into the program is
making a difference. This also helps to fund
expansion of the program.

Competency-based counseling and guidance
programs provide answers to the questions
“How do students benefit from counseling
and guidance programs?” and “How are
students different because of counseling and
guidance programs?” The student is the
primary client and the program is evaluated
on the competencies (knowledge, skills, and
attitudes) that the students acquire. An eval-
uation design is driven by key questions
asked by stakeholders and program devel-

opers and implementers:

e Does the school district have a written
comprehensive counseling and guidance
program?
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e  Does the program meet the program
standards?

® Is the program being fully
implemented?

* To what extent is the program design
plan and implementation strategy
achieving its objectives?

e Have students become competent in the
content areas?

Evaluation is a process that begins with the
development of questions to be answered by
the evaluation and ends with making and
acting on the recommendations generated
by the findings (a sample set of questions is
included in the Appendices, page 61). The

evaluation:
* Is based on explicitly stated standards.

e  Uses data to answer the evaluation
questions.

® Draws conclusions after analyzing the
data and the context in which the data
was gathered.

* Answers questions about the
effectiveness of the whole student
development program and of the
individual components of the program.

e Is the basis for making decisions
about future program improvements
and directions.

The written program should be carefully
examined and verified through documen-
tation that it is being implemented. It
becomes evident as the evaluation process
unfolds if the document has been written
but has not been implemented.

Counselors and administrators will use the
results to make modifications to the pro-
gram and to compare the implemented
program with the program standards.
Administrators and policy-makers will uti-
lize the evaluation to make decisions about
the content, quality, and effectiveness of the
services and to allocate financial and staffing
resources for the program. The evaluation
results should be reported to:

L4 Students, parents, and teachers who
have been recipients of the program.

e  Counselors and others involved with the
implementation of the program.

® Administrators, superintendents, school
board members who have administered
or set policy for the program.

* Financial or personal supporters of the
program.
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Scope and Sequence

Counveling and Guidance Program

The Scope of the Counseling and
Guidance Program

r I \he purpose of the counseling and
guidance curriculum is to systemati-
call_y assess students as they develop

the skills they need to enhance their aca-

demic achievement, career development,
personal/social development, and commu-
nity involvement. The curriculum should
be designed to help students acquire age-
appropriate knowledge and skills within the
scope of the following student standards:

1. Students will acquire and demonstrate
academic self-management for lifelong
learning.

2. Students will develop career and
educational awareness.

3. Students will demonstrate career

planning skills.

4. Students will acquire and demonstrate
self-knowledge and self-acceptance.

5. Students will acquire and demonstrate
self-management and responsible
behavior.

6. Students will demonstrate problem-
solving and decision-making skills.

7. Students will develop interpersonal and
communication skills.

8. Students will respect and value

diversity.

9. Students will develop an awareness of
community involvement.

The Sequence of a Counseling and
Guidance Program

The student standards listed above are what
students should know and be able to do as
a result of participation in the counseling
and guidance program. The following pages
show how these standards can be addressed
at grades K-3, 4-5, 6-8, and 9-12. Domain,

standard, competency, and indicators orga-

nize the curriculum. The indicators are
sequenced by grade level groupings and are
provided as examples of what the student
should be able to do to master the com-
petency. These are considered important
examples but there may be other indicators
you want to add. The competency chart on
pages 260-27 gives you a quick glance at the
age-appropriate knowledge and skills within
each grade level grouping.

Standard

Standards are those statements that provide a
description of what students should know and

be able to do at the highest level of expectation.
Standards spectfy the level or rate of performance
the student will achieve against a particular
competency or sel of indicators.

Competency

A apectfic goal bype expectation for students
expected to acheeve tn the domainds of academic,
career, and personallsocial development, as well
as communtly tnvolvement.

Indicator

A description of the specific abilities, knowledge,
and okills that individuals develop to achieve a
dJpectfic competency.
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Kindergarten - Third Grade

Self-Management for Lifelong Learning

* Understand and participate in a school
environment.

* Awareness that attitudes and behaviors are
related to academic achievement.

* Awareness of the process of goal setting.
* Awareness of effective study habits.
* Awareness of effective time-management sKkills.

Educational and Career Awareness

* Awareness of personal interests, abilities, and
values.

* Awareness of the benefits of educational
achievement.

* Awareness of the relationship between work and
learning.

* Awareness of sources of career information.

* Awareness of how work relates to the needs and
functions of society.

 Awareness of the importance of personal
responsibility and good work habits.

Career Planning
* Awareness of the planning process.

* Awareness of different occupations and
changing male/female roles.

Self-Knowledge and Self-Acceptance

* Knowledge of the importance of a positive self-
concept.

Self-Management and Responsible Behavior

* Awareness of the importance of growth and
change.

* Develop appropriate attitudes and behaviors.
* Develop awareness of personal safety skills.

Problem-Solving and Decision-Making Skills

s Identify common personal and interpersonal
problems.

* Awareness of how to solve problems and make
decisions.

Interpersonal and Communication Skills

 Demonstrate communication skills in speaking,
listening, and non-verbal behavior.

* Awareness of how people in a group work
together.

* Awareness of ways to express thoughts and
feelings.

* Awareness of skills to interact with peers and
adults.

* Awareness of peer pressure.

Respect and Value Human Diversity

 Demonstrate awareness of different cultures,
lifestyles, attitudes, and abilities.

* Awareness of stereotypes and their impact on
self and others.

Community Involvement

 Demonstrate an awareness of school and
community volunteer needs.

Fourth - Fifth Grade — gy

&

Self-Management for Lifelong Learning

 Understand and participate in a school
environment.

* Understand attitudes and behaviors related to
academic achievement.

* Formulate challenging academic goals and plans
to reach them.

* |dentify effective study habits.
* |dentify ways to effectively manage time.

2

Educational and Career Awareness
* |dentify personal interests, abilities, and values.

* Awareness of the benefits of educational
achievement.

* Understand the relationship between work and
learning.

* Develop skills to understand and use career
information.

* Understand how work relates to the needs and
functions of society.

* Understand the importance of personal
responsibility and good work habits.

Career Planning
* Understand the career planning process.

* Awareness of different occupations and
changing male/female roles.

Self-Knowledge and Self-Acceptance
 Develop a positive attitude toward self.

Self-Management and Responsible Behavior

* Awareness of the importance of growth and
change.

« Demonstrate appropriate attitudes and
behaviors.

 Develop personal safety skKills.

Problem-Solving and Decision-Making Skills

* |dentify common personal and interpersonal
problems.

* Understand how to solve problems and make
decisions.

Interpersonal and Communication Skills

 Demonstrate communication skills in speaking,
listening, and non-verbal behavior.

* Knowledge of the skills needed for effective
participation in a group.

* |dentify ways to express thoughts and feelings.

 Demonstrate effective skills for interacting with
peers and adults.

* |dentify sources and effects of peer pressure.

Respect and Value Human Diversity

 Demonstrate knowledge and appreciation of
different cultures, lifestyles, attitudes, and
abilities.

* Recognize one’s biases and prejudices and
evaluate their impact on self and others.

Community Involvement

« Demonstrate an awareness of school and
community volunteer needs.

26

Florida’s School Counseling and Guidance Framework

[

Chancdan

e
ke

ds

.




——Stxth - Eighth Grade

Self-Management for Lifelong Learning

 Understand and participate in a school
environment.

* Understand attitudes and behaviors related to
academic achievement.

* Formulate challenging academic goals and plans
to reach them.

* Develop effective study skills.
* Develop effective time-management skills.

Educational and Career Awareness

* Apply knowledge of personal interests, abilities,
and values to planning and decision making.

* Knowledge of the benefits of educational
achievement to occupational opportunities.

* Understand the relationship between work and
learning.

* Develop skills to locate, understand, and use
information.

* Understand how work relates to the needs and
functions of the economy and society.

* Knowledge of skills necessary to seek and obtain
jobs.

Career Planning

* Apply decision-making skills to career and
educational planning.

* Understand the process of career planning.

* Knowledge of different occupations and
changing male/female rolls.

Self-Knowledge and Self-Acceptance

* Knowledge of the influence of a positive self-
concept.

Self-Management and Responsible Behavior

* Knowledge of the importance of growth and
change.

* Develop appropriate attitudes and behaviors.
* Develop personal safety skills.

Problem-Solving and Decision-Making Skills

* Identify common personal and interpersonal
problems.

* Apply decision-making/problem-solving skills.

Interpersonal and Communication Skills

 Demonstrate communication skills in speaking,
listening, and non-verbal behavior.

 Demonstrate skills to interact and work
cooperatively in teams.

* |dentify and express thoughts and feelings.

 Demonstrate effective skills for interacting with
peers and adults.

* Understand the effects of peer pressure.

Respect and Value Human Diversity

« Demonstrate respect and appreciation for
individual and cultural differences.

* Describe stereotypes and their impact on self
and others.

Community Involvement
* Understand and enhance community.

 Develop and participate in community volunteer
service projects.

* Develop a sense of community pride.

Ninth - Tielfth Grade ————

Self-Management for Lifelong Learning

 Understand and participate in a school
environment.

* Understand attitudes and behaviors related to
academic achievement.

* Formulate challenging academic goals and plans
to reach them.

* Develop effective study skills.
* Develop effective time-management skills.

Educational and Career Awareness

* Apply knowledge of personal interests, abilities,
and values and relate to choosing and planning a
postsecondary education and/or career path.

* Understand the relationships between
educational achievements and career planning.

* Understand the need for positive attitudes
between work and learning.

 Develop skills to locate, evaluate, and interpret
career information.

* Understand how societal needs and functions
influence the nature and structure of work.

 Demonstrate skills to prepare to seek, obtain,
maintain, and change jobs.

Career Planning Skills

* Apply decision-making skills to career and
educational planning.

* Develop skills in career planning.

« Understand the continuous changes in male/
female roles.

Self-Knowledge and Self-Acceptance

* Understand the influence of a positive self-
concept.

* Understand the impact of growth and
development.

 Develop appropriate attitudes and behaviors.
« Develop personal safety skKills.

Problem-Solving and Decision-Making Skills

e |dentify common personal and interpersonal
problems.

« Apply decision-making/problem-solving skills.

Interpersonal and Communication Skills

* Demonstrate communication skills in speaking,
listening, and non-verbal behavior.

« Demonstrate skills to interact and work
cooperatively in teams.

* |dentify and express thoughts and feelings.

« Demonstrate effective skills for interacting with
peers and adults.

 Understand the effects of peer pressure.

Respect and Value Human Diversity

 Demonstrate respect and appreciation for
individual and cultural differences.

* Describe stereotypes and their impact on self
and others.

Community Involvement
* Understand and enhance community.

Develop and participate in community volunteer
service projects.

Develop a sense of community pride.
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The Elementary Yeards

The goal of the elementary counseling and guidance program is to
take a preventive, instructional approach to provide counseling and

guidance activities for all children by planning the program around
the competencies that elementary age children need to acquire.

Children in elementary school have begun to acquire academic
and personal/social development. They are gaining new awareness
of themselves as they interact with others. Students are in the
process of forming basic values, attitudes, and interests that impact
their education and ultimately their future careers. They begin

to understand the role of work and some general knowledge of
different occupations.

The counseling personnel and teachers help children develop posi-
tive attitudes toward school, take pride in their own efforts, and
acquire good work habits at school. The primary goal of an effec-
tive career development program in the elementary school is to
introduce children to the tasks that are important for a productive
and rewarding way of life. Children should be systematically intro-
duced to workers in their community and begin to relate family and
community life, and work to the education they are receiving.

Students need to become aware of themselves, how they are special
and constantly changing, and how they can use school experiences
to explore and prepare for their future. If we believe that the
information students first learn carries the most weight in their
ultimate decisions, elementary schools must focus attention on areas
such as: positive self-concept, responsible behavior, broad career
awareness, decision-making skills, interpersonal and communica-
tion skills, and diversity.

To help them continue to develop in these areas, the framework
describes specific, age-appropriate competencies that may be
addressed through the framework of a developmental counseling
and guidance program.

28 Florida’s School Counseling and Guidance Framework
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The Middle School Years

Early adolescents are slowly moving from seeking and meeting adult

expectations to seeking and meeting their own expectations through
friendships and interactions with their peer group. As they move from
the dependence of childhood to the independence that is expected of
productive adults in our society, the new rights and responsibilities bring
tension and disagreement between the generations of child and adult.

The most notable characteristic of the early adolescent is the physical
growth that accompanies puberty. Sexual identity becomes part of the
complex sorting out of childhood experiences and adult expectations as
they develop their new self-identity. Individuals are usually genuinely
concerned about self throughout this period and tend to be introspective
and very critical of each phase of development.

Friendships become very important and tend to be through shared activi-
ties. These groupings then phase into the stage of shared identity--the
seeking out of those most like the individual’s self-perception. Children
at this age are establishing the behaviors that will probably direct their
actions for the next several years. It is important at this critical point to
assist students in the formation of positive self-concepts, development of
responsibility in all phases of their behavior, and an awareness of sex-role
stereotyping issues. They also develop an awareness of work and how
their interests and abilities help them to make tentative career choices.

The High School Years

At this stage individuals are involved in major changes in personality

and social behavior. They are being influenced by parents, other family
members, peers, and school. Amid the turbulence, youth must deal with
a desire for greater independence and a continued need for dependence.
Some begin to consider marriage and others find themselves attempting to
cope with anti-social behavior, drugs, alcoholism, or unexpected parent-
hood. The greatest challenge during these times is the formation of a
stable sense of identity.

The high school years also represent an educational turning point in

the lives of youth. Some students are preparing to enter postsecondary
training while others want to enter the job market without any further
education. Career guidance activities are critical to help all students
transition to the work world. So many things impact the choices that
students make. They need to understand their options and how effort and
planning can help make their dreams come true. Students need to develop
competencies that will help them make the important choices they will
face during high school and beyond and the skills needed as they mature

in their personal and career development.
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Students with Special Needs

Who are students with special needs? Aecronymd

tudents with special needs are those o ADA, Americans with Disabilities Act

who require accommodations, mod-

ifications, special assistance, and/or o  DBS. Division OfBZLﬂ() Services
additional support services to succeed in ’

their programs and successfully transition ¢ - 5 :
from school to adult life. Students with DOE’ Florida Dcp ariment Of Education
special needs include:

o EP, Educational Plan

e Students who are academically

disadvantaged. o ESE, Exceptional Student Education
e Students who are economically
disadvantaged. e ESL, Englwh as a Second Language

e Students with limited English )
proficiency (protected by Title VI of e ESOL, Eﬂ‘qlwa()/" Speakem Of Otbher

the Civil Rights Act).

e Students with disabilities* (guidelines

provided by IDEA; protected by 504  ®  FEEA, Florida Educational Equity Act
and ADA).

e Students with disabilities** (protected ~ ® IDEA, / ndividuals with Disabiities
by 504 and ADA). FEducation Act

e Students receiving gifted services.*

Languages

o 1EP, /Indwidual Educational Plan

e Single parents.

* Single pregnant women. o LEP, Limited Englwh Proficient
e Students preparing for nontraditional
training and employment. o VRS, Vocational Rebabilitation Services,
® Students from diverse cultural Depar[ment ofEQucatL'(m
backgrounds.
e Students in juvenile justice or other Why is it important to include ALL stu-
corrections programs. dents in comprehensive student develop-

e Students at risk of dropping out of ment programs and make special efforts

. . ”
school. to reach students with spemal needs?

e Individuals with other barriers to School counselors are responsible for serv-
educational achievement. ing all students and helping each student

*Exceptional students as defined in Section 228.041(18), F.S., (i.e., students served in exceptional student
education) include both students with disabilities and students identified as gifted. The Individuals with Dis-
abilities Education Act of 1997 (IDEA ‘97) provides guidelines for programs and services for eligible students
with disabilities. Students with disabilities served under IDEA are served from age 3 (by 3rd birthday)
through graduation with a standard diploma, or at the student’s choice, through age 21 (22nd birthday).

#*#There are two populations of students with disabilities. One population is students with disabilities served
through exceptional student education (ESE) under the requirements of IDEA '97 (ESE students are also
protected under 504 and ADA). The other population is students with disabilities protected under section
504 of the Rehabilitation Act of 1973 and the Americans with Disabilities Act (ADA) but not qualified under
the Individuals with Disabilities Education Act of 19997 (IDEA '97). Section 504 of the Rehabilitation Act
protects persons with disabilities in institutions receiving federal financial assistance. ADA applies to public
as well as private agencies and has separate parts for pubic service, employment, facilities, communication,
transportation, etc.
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reach his or her goals based on individual
interests, preferences, and aptitudes. All
students benefit from quality comprehensive
career development programs that provide
the experiences students need to success-
fully transition to adult life as productive
citizens. However, some students need
extra help or special accommodations to
actively participate in and benefit from
career development programs. Also, some
special needs students, served in special
programs or classes, may not be in the “right
class at the right time” (i.e., the class where
the career development activities are taking
place). So, it is important for school coun-
selors to take steps to: (1) connect with spe-
cial needs personnel to ensure that special
needs students participate in the compre-
hensive student development program; and
(2) define roles and responsibilities clearly
so that each staff member can contribute to
the program effectiveness based on his or
her strengths and experiences.

School counselors need to continue to be
aware of and strive to ensure that the rights
of all students are respected to maximize
their potential in an environment that sup-
ports and encourages growth and develop-
ment of each person. School counselors
have the responsibility of ensuring that

the special needs of all students are met.
School counselors should not recommend
lesser participation for students with special
needs than for any other student with simi-
lar interests and abilities.

Making connections — Who are our
partners?

Students with special needs may participate
in a variety of programs and be served

by many different individuals. Teachers,
school counselors, administrators, support
personnel, families, business/industry part-
ners, and agency staff all share responsibil-
ity for helping each student plan his or her
future and make that future a reality. For
a student to be successful, the many differ-
ent individuals in that student’s network of
support must communicate and work col-
laboratively. This collaboration increases
the likelihood that the student will actively

participate in many different experiences
(both on and off campus) needed to develop
critical career development skills. It is
important for school counselors to work
closely with these partners, including, but
not limited to:

¢ Teachers—ESE, Vocational, Academic,
Dropout Prevention, Juvenile Justice,

ESOL

e ESE Transition Specialists and related
services personnel

Career Specialists

* English as a Second Language (ESL)
Specialists

e Juvenile Justice staff

e  Vocational Rehabilitation Services
Counselors

® Developmental Disabilities Program
Support Coordinators

e Division of Blind Services Counselors

® Social Service and Community Agency
representatives

*  Workforce Development Board

representatives

* Parents (required for ESE students)

What are strategies for ensuring that stu-
dents with special needs are included in
comprehensive student development pro-
grams?

e School district and local school
policies/procedures describe how these
programs will include ALL students.

®  School counselors participate in
in-service activities to develop skills in
meeting the needs of individual students
with special needs.

*  School counselors work closely with
partners serving students with special
needs.

® A variety of career development
materials and adaptive resources are
used to meet the needs of students of
varying reading levels, learning styles,
and native languages.

Florida’s School Counseling and Guidance Framework



Career development materials include
examples of individuals employed in
nontraditional careers and are diverse
in terms of gender, ethnicity, and

disability.

Staff use appropriate “person first”
language in verbal and written
communication/instructional materials
(e.g., student with specific learning
disabilities vs. a learning disabled
student).

On-campus and off-campus activities
include role models representative of
different ethnic groups and
exceptionalities.

Accommodations are provided to ensure
that students are full participants in
career development activities (including
sign and language interpreters and
assistive technology).

Different teaching styles are used to
match students’ diverse learning styles.

Computer-aided instruction is used to
match students’ learning styles.

Activities and instruction lead students
to their career goals based on their
interests, aptitudes, and preferences.

Fully accessible facilities are used for all
activities.

Relevant information and training are
provided to appropriate staff (school
counselors, teachers, etc.).

What are strategies for ensuring that spe-
cial needs students master student devel-
opment competencies?

Use a multi-sensory approach in all
activities to promote active learning.

Provide accommodations (including
specially prepared materials,
interpreters, assistive technology) based
on individual student needs.

Provide positive feedback for effort and
accomplishments.

® Use real-life examples that are relevant
to students.

*  Provide opportunities for small group
activities.

e Use peer tutors (peer mentors or the

buddy system).
e Use cooperative learning techniques.

* Provide opportunities for practicing
new skills in different situations.

e Help students feel comfortable asking
others for assistance when needed.

* Use strategies to build each student’s
confidence and self-esteem.

e Use a variety of instructional strategies,
techniques, materials.

® Provide staff development opportunities
to staff who work with students with
special needs.

General requirements for students in
Exceptional Student Education (ESE)

Students with Disabilities

Students with disabilities in exceptional stu-
dent education have a right to a free appro-
priate public education (FAPE) as stated

in IDEA ‘97. Students with disabilities
must have an Individual Educational Plan
(IEP) developed and revised annually. The
IEP documents the student’s present level
of education performance, which includes
addressing how the student’s disability
affects his or her involvement in the general
curriculum or age-appropriate activities, his
or her strengths, and his or her priority edu-
cational needs. The IEP identifies those
goals and objectives or benchmarks that
will allow the student to be successful in

an appropriate curriculum.® The IEP also
identifies the special education and related
services and supplementary aids and ser-
vices that are needed for the individual stu-
dent. Beginning at age 14, students with
disabilities must have a Transition IEP. In

*Idea '97 states that annual goals including benchmarks or objectives must be related to meeting the
student’s needs that result from the disabilities to enable the student to be involved in and progress in

the general curriculum.

Florida’s School Counseling and Guidance Framework




addition to the requirements for an IEP,
the Transition IEP includes components to
determine what services are needed to assist
the student in reaching his or her desired
post-school outcome. Specifically, at age
14, the Transition IEP team must develop a
statement of the student’s transition service
needs focusing on a course of study. At age
16, the Transition IEP team must develop

a statement of the student’s needed transi-
tion services including, if appropriate, inter-
agency responsibilities and linkages. These
statements must be updated annually.

Students Who Are Gifted

Students who are gifted must have either an
IEP or an Educational Plan (EP). Like an
IEP, an EP includes a statement of the stu-
dent’s present levels of performance, estab-
lishes goals and objectives, and identifies
ESE services to be provided. However, an
EP may be developed as a multi-year docu-
ment unlike the IEP that must be reviewed
annually.

Special Considerations for Students
from Diverse Cultural Backgrounds

School counselors encourage and support
the academic, social/emotional, and career
development of all students through coun-
seling programs within the school. They are
committed to assisting all students to realize
their full potential despite a student’s per-
sonal barriers or challenges.

School counselors have increasingly impor-
tant roles in working with special needs
students, including students from diverse
cultural backgrounds. Cultural diversities
are important factors deserving increased
awareness and understanding on the part
of all school personnel. School counselors
should take action to assure students of
culturally diverse backgrounds access to
appropriate services and opportunities that
promote maximum development of the indi-
vidual. School counselors have the skills
necessary to: (1) consult with school per-
sonnel to identify alienating factors in atti-
tudes and policies that impede the learning

process of culturally diverse students; and
(2) implement strategies to ensure a school
climate that supports student success.

Related initiatives

Self-determination. Many school districts
have implemented Self-determination and
Self-directed IEP training for their ESE
students. The purpose of this training is for
ESE students to develop skills in: (1) plan-
ning for their futures; (2) making informed
choices; (3) advocating for themselves; and
(4) actively participating in or directing
their IEP meetings. Districts reported that
students who participated in this training
were more actively involved in the IEP pro-
cess, increasing the likelihood of a success-
ful transition.

Effective Instructional Practices. The
Effective Instructional Practices Project is
designed to identify and disseminate infor-
mation about resources, professional devel-
opment, and research related to current and
emerging effective instructional practices.
The goal is to ensure quality outcomes for
all students in Florida, including students
with exceptionalities by providing quality
staff development opportunities to all teach-
ers who work with students with special
needs.

Positive Behavioral Support. Florida’s
Positive Behavioral Support Project offers
assistance through: (1) dissemination of
information and materials; (2) flexible, indi-
vidualized training activities; and (3) techni-
cal assistance consisting of consultation and
on-site coaching. Assistance is provided to
school districts to expedite the resolution

of serious problem behavior and to build
capacity of personnel using positive, assess-
ment-based intervention approaches with
students who have disabilities and signifi-
cant behavior challenges.

See appendix F, page 72, for Special Needs Resources.
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Developing Your Counseling and

Guidance Program

lorida’s Counseling and Guidance
F Framework was developed for dis-

tricts and schools to use in restruc-
turing their school counseling and guidance
programs. The Framework represents a
commitment to ensure a more consistent
approach to school counseling services
throughout the state. Most school coun-
selors feel that their programs need
improvement but have expressed frustration
because of the time it takes to plan and
implement a new, improved program. They
feel they are alread_y overburdened with
student caseloads, administrative tasks, and
other non-guidance duties. It takes time
to develop a new program while continuing
to operate the current one. Administrators
must allow ample time to plan the program
and involve all stakeholders in its initial
development.

This framework encompasses program stan-
dards that are considered nationwide to rep-
resent high quality, successful counseling
and guidance programs. After evaluating
the current program, priorities can be rees-
tablished and a new program planned. As
you review your existing program, identify
elements that may a]ready be in place,
examine others that may need to be revised,

and still others that may be missing alto-
gether. You will note many tasks on the
following pages. It is not important to com-
plete each task sequentially; in fact, several
tasks may be worked on simultaneously.
Eventually, all tasks need to be completed to
fully implement a comprehensive counseling
and guidance program.

The program development and implemen-
tation process consists of five phases.
Although these phases are listed sequen-
tially, the planning process should be seen
as flexible. You will need to go back and
forth between the steps. While following
this five-step process will aid in the develop-
ment of a coherent and Well—organized pro-
gram, it is important that local needs and
circumstances be identified and taken into
consideration. For example, a comprehen-
sive counseling and guidance program may
be quite different in a large, urban Miami
high school than in a small, rural high
school in Union County. Some districts or
schools may already have incorporated sig-
nificant elements of a comprehensive pro-
gram, while others may be just initiating
the effort. Existing available resources may
significantly affect the way the program is
developed and implemented.
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Organize

Form committees.
Establish a commitment to action.
Develop a mission statement.

Plan
Select program goals and standards.
Assess school and student needs.
Assess the current program.
Identify desired student competencies.
Identify need versus resource gaps.
Establish priorities.

Design
Determine program content and processes.
Specify student competencies and indicators.
Identify program interventions and services.
Assign program components.
Write the plan.

Design an action plan for implementing the new
program.

Implement

Initiate program components.
Provide staff development for service providers.

Evaluate

Formulate questions to be answered by evaluation.
Design the evaluation strategy.
Modify the program based on evaluation data.
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Organize

Form committees.

1. An advisory committee should be
established to set program goals,
provide support, offer advice, assess
the current program, and recommend
changes to the program. This committee
should be composed of administrators,
counselors, teachers, career specialists,
parents, and district representatives, as
well as community and business leaders.

2. A counseling and guidance team should
be formed to assist with the program
design, implementation, and overall
guidance of the process for the program.
This team serves as advisors to the
program in areas such as curriculum
content, counseling services, program
structure, and accountability.

Establish a commitment to action.

A commitment to action must be secured
from those who hold positions of power and
control in the district and in the school.

For example, the superintendent, school
board members, principal, head of the exist-
ing counseling and guidance program, and
counseling staff must support the funda-
mental idea of change and the decisions
needed to effect that Change.

Develop a mission statement.

The counseling and guidance team should
review the program standards, student com-
petencies, and other information contained
in this Framework to determine if they

are consistent with the values of the local
school community and with the perceived
needs of the school and its students. Each
school should develop a statement of values
and mission to reflect its particular circum-
stances and needs.

Plan

Select program goals.

Program goals represent concrete objectives
toward achieving the mission of the student
development program. Goals should be
meaningful and realistic, agreed to by all
stakeholders, measurable, complementary,
and given clear priorities.

1. A goal is meaningful if it is clear and if
it strives to produce educated students.
A goal is realistic if it can be feasibly
achieved over time.

2. All persons who have a stake in
the educational process or who will
be responsible for helping to achieve
the goals should be familiar with and
supportive of the goals.

3. A goal is measurable if it suggests
outcomes that could feasibly be
measured or action steps that could be
monitored to determine progress toward
the goal.

4. Goals are complementary if each one
contributes to the overall mission. Any
goal that conflicts with others should be
re-examined.

5. Because limited resources may prevent
pursuing all goals simultaneously or
with equal attention, clear priorities
should be set among the goals.

Goals that meet these criteria are more
likely to be effective in bringing about
desired change.

Sample goals for counseling and guidance
programs may include the following:

1. The school-board-approved counseling
and guidance plan is implemented and
appropriate structures and procedures
are in place to maintain, enhance, and
evaluate the district’s guidance program.

2. Counseling and guidance program
components, including an organized
curriculum and a systematic plan of
interventions, will be presented through
both classroom and group activities in

grades K-12.
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3. A curriculum addressing academic
achievement, career development, and
personal and social development as
well as community involvement will be
developed. This curriculum will include
standards and competencies.

4. All students will be provided
opportunities to develop, monitor and
manage their educational and career
plans through a structured, systematic
p]anning system.

Select program standards.

Program standards are based on the essen-
tial components of a comprehensive pro-
gram that make up the structure, a delivery
system of guidance activities and services,
and the required resources. This Frame-
work has identified ten standards from
which a school/district can use as a checklist
to develop their own programs. For plan-
ning purposes, a checklist has been included
in the Appendices, page 60, to determine
the status for the standards listed in the
Framework.

Assess school and student needs.

Once program mission, standards, and stu-
dent competencies have been established,
the planning team should make an assess-
ment of school and student needs. For
example, the staff may wish to develop and
implement a program with a developmental
focus; however, an assessment of the school
and students may reveal epidemic propor-
tion crises in numerous areas of student
needs and school environment. The assess-
ment data will help the staff develop realis-
tic expectations, time lines, and strategies
to move the school and its students from
crises to the point where it benefits from a
developmentally focused program. Needs
assessments with student and staff surveys
also are useful for this purpose. Sample
needs assessments based on the standards
and competencies listed in this Framework
are available in the appendices. Sample
parent, student, and teacher instruments
are included (see pages 75-83).

Assess the current program.

The team should review the current coun-
seling and guidance program. Is there a
need to revise? Are there portions of the
program that can remain? Has any state

or federal legislation been passed that will
have an impact on the program? It is impor-
tant to identify the needs that should be
assessed. During this phase, the needs
assessment instrument should be developed.
Decisions need to be made about whom you
are going to survey. It is suggested that
students, parents, school staff, businesses,
and key individuals and groups in the com-
munity be included. Counselors can help in
assessing the program by writing all of their
current activities. A counselor’s log may be
useful in the documentation of these activi-
ties and the time spent on each. The current
program proﬁle and the resource list must
be carefully examined by the counseling and
guidance team for it is at this state in the
planning that realistic appraisals must be
made of the current status and available
resources in the school/district.

When a needs assessment is conducted,
some formal announcement of the results
and how they are going to be used should
be considered. This could be in the form
of a news release in the local paper or radio
announcements.

Identify desired student competencies.

Review the competencies listed in this
Framework, your current student develop-
ment competencies, and the results from

the student/parent/teacher needs assess-
ment. The student development program
should impact student knowledge, attitudes,
values, and behaviors. To specify the nature
of this impact, student competencies and
student outcome indicators must be identi-
fied. Focusing on outcomes versus process
variables allows staff to answer the ques-
tion: “Is the program producing the desired
results for the students?” It may be neces-
sary to add competencies that fit the needs
of your students or school. You may end up
with many competencies that you know are
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important but you have concerns on how
to address them all. The counseling and
guidance team can share their insights and
perspectives to help consolidate competen-
cies that may be duplicative or similar and
then prioritize the remaining competencies.

Identify need versus resource gaps.

The data from the needs assessment and
program assessment should identify gaps
between what is and what could be. This
data also permits an appraisal of the dis-
crepancy between the current needs and the
resources (e.g., staff, space, materials, and
equipment) to address those needs. In the
process, they may identify some traditional
duties that should be discarded and discover
new tasks and responsibilities that must be
assumed.

Establish priorities.

From these first seven planning tasks, the
counseling and guidance team is in a posi-
tion to establish priorities from the most to
least important issues to address in develop-
ing and implementing the program. The
team may create a prioritizing grid that
helps staff decide which desired program
elements and services should be imple-
mented first and which can wait until a later
phase in development.

Devign

Determine program content and
processes.

The beginning phase of this process begins
with the results of the needs assessment.
The components of the current program,
the assessment results, and this framework
can be used to help structure or revise your
counseling and guidance program.

Specify student competencies and
indicators.

Student competencies and indicators are
included by grade level in this framework
and can be used as a model.

Identify program interventions and
services.

The next step in the design process iden-
tifies interventions and services that can
accomplish the program goals as well as the
student outcome objectives. Tying specific
services and interventions to specific objec-
tives increases the likelihood that a desired
outcome will be achieved. Too often in the
past, traditional guidance programs have
taken a "shotgun" approach by offering
many well-intentioned services to address
vaguely stated or nonexistent objectives. It
1s not surprising that these programs were
unable to evaluate the impact of their ser-
vices. Careful attention to this step allows a
program to maximize its impact by focusing
its valuable (but typically limited) resources
on a limited and predetermined set of objec-
tives. The key here is determining to which
needs or objectives the program says “yes,”
and to which it says “no!”

The curriculum that is delivered to students
should be developmental and sequential.
There are excellent lesson plan guides avail-
able commercially or developed through
districts that provide classroom activities by
grade level and according to student compe-
tencies and indicators.
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Assign program components.

The team must establish the important pro-
gram elements and assign a staff member to
take the leadership for each area. It might
involve a good bit of networking with teach-
ers, parents, and community/business lead-
ers, as well as serving as an active member
of the School Advisory Cuncil (SAC) and
the School Improvement Team (SIT). The
planning team would assign a member of
the counseling program this role and hold
that person accountable for accomplishing
the objectives associated with this element.

Write the plan.

Once the team has agreed upon the philoso-
phy, mission, program goals, student com-
petencies, services/interventions, and staff
responsibilities, they should put the plan in
writing. It should then be disseminated to a
broad group of representative stakeholders
for reactions. They can then use the results
to revise and reformulate the program and
maximize support and stakeholder coopera-
tion.

Design an action plan for
implementing the new program.

Finally, the counseling team should sketch
out an implementation plan that specifies
steps and time frames for moving from the
current program to the new improved coun-
seling program. It will probably require

a three-to-five-year time frame in which to
fully implement the new program. Thus,
the transition plan may specify both short-
term and long-term objectives and how they
are to be implemented over the course of the
anticipated transition time frame.

Implement
Initiate program components.

The next step is to actually install the initial
program components. These should be the
ones that are the most central to the pro-
gram’s mission, hold the greatest promise
for measurable impact, and draw upon the
staff’s greatest strengths.

Provide staff development for service
providers.

A variety of stakeholders will participate in
the delivery of interventions and services.
Training is critical to implementation of

the new improved program. The majority
of the training provided to student devel-
opment personnel is focused on the
counseling, assessment, coordination, and
consultation competencies they need to
implement program activities. Training for
student development personnel should be
balanced between: (1) information on policy
and program procedures and (2) more com-
prehensive training to develop the hands-on
skills. The skills being developed should

be those needed to perform the functions
required to reach identified student out-
comes.

Training plans to support the program and
personnel should be multi-year plans that
take into account new program personnel
and the need for experienced personnel to
refresh their skills. These should not be
stand-alone plans but rather are a part of
the overall school district staff development
plan. They are developed in partnership
with local colleges and universities who
have training programs related to student
development.
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Evaluate

Formulate questions to be answered
by evaluation.

The counseling and guidance team should
formulate questions for the evaluation
process. These questions should relate to
the overall issue of program effectiveness.
At a minimum, the evaluation process
should assess the design of the counseling
and guidance program, the effectiveness
of the services and interventions, and the
competency of the personnel delivering the
interventions (see page 61).

Design the evaluation strategy.

The design of the evaluation strategy should
depend upon the purposes of the evaluation
and the questions to be answered. For
example, formative evaluations assist the
staff in the continual design, development,
and refinement of the comprehensive

student development program. Summative
evaluations address the end-point
accomplishment of program goals. They
provide accountability information based
on the final determination of program
effectiveness.

Modify the program based on
evaluation data.

Evaluation data should be a feedback

loop that relates back to the organizing,
planning, designing, and implementing steps
of program deve]opment. For example, data
may reveal that some important goals are
not being achieved at the level desired. The
counseling program staff should carefully
review these data. Committed stakeholders
will then advance proposals to help attain
the program goals at desired levels. Such

a process keeps the program “reality based”
and continually searching for ways to deliver
the goals in an efficient, competent, and
satisfactory fashion.
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Program Standards Checklist

Standard Current | What Who When
Status |needs to
be done

1. Mission Statement — A mission statement
for the counseling and guidance program has
been developed.

2. Rationale/Philosophy - A rationale/
philosophy for the counseling and guidance
program has been developed.

3. Advisory Committee — An advisory
committee for the counseling and guidance
program has been established and is active.

4. Program Resources - Staff, financial
resources, and political resources appropriate to
carrying out the full intent of the counseling and
guidance program are provided.

5. Management and Support — Manage-
ment and support strategies are in place for
maintaining and enhancing the comprehensive
counseling and guidance program.

6. Counseling — All students, along with their
parents/guardians are provided opportunities to
develop, monitor, and manage their educational
and career plans.

7. Consultation — All students and their
parents/guardians have access to services
to assist them with problems or concerns
related to academic, personal/social, or career
development.

8. Coordination — Coordinate activities that
contribute to the effective operation of the
school.

9. Curriculum - Counseling and guidance
program curriculum that specifies what
competencies all students should master has
been developed and implemented.

10. Accountability — School counselors and
other personnel with guidance responsibilities
are supervised and evaluated based on their job
descriptions derived directly from the counseling
and guidance program. The counseling and
guidance program has been established and
utilizes a formal program review process.
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Formative Evaluation Questionds

This is a list of suggested questions to help you evaluate your counseling and guidance
program.

1. Mission
a. Is the mission still appropriate or will it be revised?
2. Student Standards and Competencies
a. Does the program address all of the standards and competencies?
b. Does the program deliver these as specified in the sequence of delivery?
3. Program Processes
a. Were the activities for each competency conducted?
b. Were they provided to all intended participants?
Were they delivered as scheduled?

d. Were there problems in delivery of specific activities?

e

e. Are there suggested improvements for specific activities?

4. Program Structure
Coordination
a. Did the program director carry out his or her responsibilities?
b. Did he or she have adequate time to coordinate the program?
c.  What problems did he or she have in coordinating the program?
Staffing
a. Did each program staff member carry out his or her responsibilities?
b. Did he or she have adequate time to complete these responsibilities?
c.  What problems did staff encounter in delivering the program?
Facilities

a. Was adequate and appropriate physical space provided for the program? If not,
what improvement is needed?

b. Was adequate equipment provided for the program? If not, what additional
materials are needed?

c.  Were necessary materials provided for the program? If not, what additional
materials are needed?

d. Were necessary supplies provided for the program? If not, what additional
supplies are needed?

Financial Resources

a. Were adequate financial resources provided for the program? What additional
financial resources are needed?

Program Management and Support
a. Were the tasks specified on the management plan completed as scheduled?

b. Was the program coordinated with other programs? Was there any coordination
problems? How might coordination be improved?
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g.

Were the measures developed for each of the standards? Were they administered
on schedule?

Was a summary report of individual and group attainment of standards and
competencies developed?

What public relations activities were conducted? What additional activities might
be conducted?

Were staff development needs assessed? Were individual and group staff
development plans developed? Did staff receive adequate orientation to the
revised program? Did they receive other staff development experiences? What
additional staff development needs have been identified?

Has a plan been developed to support coordination with other agencies and/or
postsecondary educational institutions? Has the plan been implemented?

Political Resources

a.

b.

Has the written program been approved by the district school board?

Is a policy statement in place?
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Leon County Schools

Functions and Respondibilities

Middle School Counyelor

Primary Functions

As a member of the guidance department staff, a counselor is to provide a comprehensive

guidance program for students in the middle school grades. The counselor provides

activities to meet the needs of the students; consults with teachers, staff, and parents

to enhance their effectiveness in helping students; and provides support to other middle

SChOO] educational programs.

Major Job Responsibilities:

1.
2.

Implement the middle school guidance curriculum.

Guide and counsel groups and individual students through the development of
educational and career plans.

Counsel small groups and individual students with problems.

Consult with teachers, staff, and parents regarding meeting the developmental needs
of students.

Refer students with severe problems to appropriate community agencies in consultation
with their parents.

Participate in, coordinate, or conduct activities that contribute to the effective operation
of the school.

Evaluate and revise the building guidance program.

Pursue professional growth.

Key Duties:

1.

Implement the middle guidance curriculum: conduct guidance learning activities
in the classroom as planned in conjunction with school administration and teachers;
consult with and/or be a resource person for teachers to facilitate the infusion of
guidance learning activities into the regular education curricula.

Guide and counsel groups and individual students through the development of
educational and career plans: provide orientation activities for students new to the
school; participate in orientation programs for parents and students; assist students

in transition from middle school to high school; inform students and their parents of
test results and their implications for educational planning; and provide resources and
information to assist in career awareness and career exploration activities.

Counsel small groups and individual students with problems: Conduct structured,
goal-oriented counseling sessions to meet the identified needs of individuals or groups
of students.

Consult with teachers, staff, and parents regarding meeting the developmental
needs of students: Participate in staffings; conduct inservice programs for faculty;
conduct meetings to facilitate differences with teachers, students, and parents; conduct
or provide opportunities for parent education programs; assist families with school
related problems.
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Refer students with severe problems to appropriate community agencies in
consultation with their parents: Consult and coordinate with in-district and
community agencies, such as school psychologists, nurses, administrators and
community-based psychologists, service agencies, and physicians.

Coordinate, conduct, or participate in activities which contribute to the effective
operation of the school: Interpret group test results to faculty and staff; establish
effective liaisons with all grade levels; act as an advocate for students as appropriate

in conjunction with other staff; assist other school staff in the placement of students
with special needs in appropriate programs such as gifted education and special
education; and participate with the administration and faculty as a team member in the
implementation of the district testing program.

Evaluate and revise the building guidance program: Review periodically with staff
and administration the guidance program using the program evaluation instrument
as outlined in the Evaluation section; review and modify the program calendar and
evaluate guidance learning activities.

Pursue professional growth: Attend state and local staff development programs; join
professional associations; read professional journals; attend relevant workshops and
conferences sponsored by professional organizations; and take postgraduate courses.
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Aligning Student Services with
Floriday Ewght Education Goals

Simply being in school carries no guarantee that a student will learn. For learning to take
place, students need to feel safe, they need interested parents who are involved in their
education, and they need support and encouragement while at school. These are, of course,
in addition to effective classroom instruction. Helping to support learning for all children
are student services professionals: school counselors, school nurses, school social workers,
and school psychologists. The support services and programs they provide are critical to
Florida’s Eight State Education Goals. Listed below is each of the state goals along with
examples of ways in which student services provide direct or indirect involvement with
each goal.

GOAL 1: Readiness to Start School

Student services professionals provide the following services and programs to prepare
children and families for children ’s success in school:

e Assisting students in adjusting to school.

* Reviewing health records (history of immunizations, medications).

* Coordinating and offering screenings (vision, hearing, scoliosis).

® Providing referral services to in-school and community programs.

e Offering prevention counseling and education.

*  Assessing children with learning and developmental delays to determine individual
needs for specialized educational interventions.

e Helping with social skills development.

GOAL 2: Graduation Rate and Readiness for Postsecondary Education and
Employment

Student services engage in the following activities to support students in graduating and
being prepared to enter the workforce and postsecondar_y education:

* Providing students and parents with information about postsecondary schools, financial

aid, and scholarships.
e Using assessment data to assist students with postsecondary education planning.
* Providing career mentoring opportunities.
* Responding to academic, career, personal, and social concerns of students.

* Developing social assessments when appropriate for at-risk students.

GOAL 3: Student Performance

Student services professionals are available to assist students in acquiring the knowledge,
skills, and competencies needed to master state standards, successful]y compete at the
highest levels nationally and internationally, and be prepared to make well-reasoned,

thoughtful, and healthy lifelong decisions. This is done by:

* Facilitating communication through parent/student/staff conferences.
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* Incorporating problem identification and solution-focused teaming at schools.

¢ Implementing academic improvement programs such as peer and cross-age tutoring,
mentoring, acquiring study and test-taking skills.

* Using assessment to identify strengths and weaknesses for academic improvement

plans (AIP), individual educational plans (IEP), and remedial activities.
* Implementing progress-monitoring strategies.
*  Consulting with schools and offering prevention and intervention strategies.

L4 Promoting and protecting the health status of children through health assessments,
screenings, and referrals as appropriate.

GOAL 4: Learning Environment

Student services staff assist School District Boards in providing a learning environment
conducive to teaching and learning, in which education programs are based on student
performance data, and which strive to eliminate achievement gaps by improving learning
for all students by:

* Consulting with teachers, administrators, and other relevant individuals about students
who are experiencing behavioral and learning problems.

*  Providing staff development activities on assessment, learning styles, and student test-
taking skills.

* Providing social skills development strategies to teachers; teaching anger management,
conflict resolution, and social skills to students.

* Investigating attendance problems and providing follow-up services.

GOAL 5: School Safety and Environment

Student services professionals actively support communities and schools in providing an
environment that is drug-free and protects students” health, safety, and civil rights through:

* Promoting safe and healthy environments for students and staff.

* Facilitating and contributing to the development of school-wide discipline plans.
* Providing crisis prevention and intervention services.

¢ Helping students develop responsibility for their behavior.

e Supporting character education through classroom instruction and small group
activities.

e Helping students enhance their problem-solving skills.

L4 Enhancing students’ self-esteem.

GOAL 6: Teachers and Staff

Student services staff support the collaboration between schools, districts, colleges of
education, other postsecondary institutions, and state agencies to provide professional
teachers and staff who possess the competencies and demonstrate the performance needed
to maximize learning among all students. This is seen through:

e Actively participating in the development of the academic curriculum and selections of
special programs for the school and the district.

* Collaborating with teachers and others on learning, social, emotional, and behavioral
problems.
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* Planning, conducting, and participating in staff development for personnel involved in
Exceptional Student Education.

* Mentoring interns and new hires in the student services professions.
*  Providing health education for teachers, staff, and administrators.

L Sharing with colleagues and other educators relevant research and resources from the
counseling, social work, psychology, and nursing professions.

GOAL 7: Adult Literacy

Student services professionals advocate adult literacy for all Floridians and for all to
have the knowledge and skills needed to compete in a global economy, prepare children
for success in school, and exercise the rights and responsibilities of citizenship. This is

accomplished by:

* Providing parents with information about local adult/community education programs
and community/state resources.

* Consulting with parents in the English for Speakers of Other Languages Program
(ESOL).

* Assisting in removing barriers to the personal advancement of adults in the community.

GOAL 8: Parental, Family, and Community Involvement

Student services professionals actively support communities, school boards, and schools
in providing opportunities for involving parents, families, guardians, and other community

stakeholders by:

* Coordinating with school and community personnel to bring together resources for
students.

® Presenting programs to school advisory councils that highlight the benefits accruing to
students through student support services.

* Providing case management services to students and families in the community.

* Identifying and exploring students’ needs as they are related to the school, home, and

community.

* Collaborating with multi-agency coordinating councils as collaborative partners in
achieving school improvement and education accountability.

—Developed by Student Support Services Project.
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Websites

The following websites can provide valuable information as you help your students to develop career and
education plans as well as other sites that can provide information useful for your school counseling

program.

Interest and Ability Assessments:
The Career Key

My Future

Traditional 1Q Tests on the WWW
Personality Assessments:

The Keirsey Temperament Sorter
Personality 1.D.

Behavioral Style Survey

Career Resources:

The Occupational Outlook Quarterly On-line

Bureau of Labor Statistics Home Page

Teacher’s Guide to the Bureau of Labor Statistics
Career Information

America’s Career InfoNet
What Can | Do With A MajorIn...?

College Search Sites:

C3
Yahoo’s College Search

Peterson’s CollegeQuest

CollegeNet

http://www.careerkey.org/english/

http://www.myfuture.com/

http://www.2h.com/ig-tests.html

http://keirsey.com/

http://www.crown.org/tools/Personality.asp

http://www.platinumrule.com/surveyi.html

http://stats.bls.gov/opub/oog/ooghome.htm

http://stats.bls.gov/

http://stats.bls.gov/k12/html/edu tch.htm

http://www.acinet.org/acinet

http://www.uncwil.edu/stuaff/career/Majors/

http://www.c3apply.org/index.html

http://features.yahoo.com/college/search.html

http://www.petersons.com/

http://www.collegenet.com
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Employment Sites:

America’s Job Bank http://www.ajb.dni.us/
HotJobs.com http://www.hotjobs.com/
CareerBuilder Network http://www.headhunter.net
The Chronicle of Higher Education http://chronicle.com/
Monster.Com http://www.monster.com/
Career Magazine http://www.careermag.com/

Job Seeking Tips (Resume Writing, Interviewing, etc.):

The following sites provide tips on basic job seeking skills including advice on writing
effective resumes and cover letters, sample resumes, and interviewing job negotiation tips:

College Grad Job Hunter http://www.collegegrad.com/
10 Minute Resume http://www.10minuteresume.com/
The Resume Shop http://www.cyber-north.com/resume/

Comprehensive General Advice Sites:

The Job Hunter’s Bible (What Color is Your Parachute) http://www.jobhuntersbible.com/

Fortune Magazine Career Resource http://www.fortune.com/fortune/careers

The Riley Guide http://www.rileyguide.com

Internet Search Engine Career Planning Sites:

Yahoo Career

Resource Directory http://dir.yahoo.com/Business_and_Economy/Employment_and_Work/

Excite Career Planning Directory http://careers.excite.com/

Lycos Career Directory http://www.lycos.monster.com
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Financial Aid Information:

> Florida Office of Student Financial Assistance

http://www.firn.edu/doe/bin00065/home0065.htm

Fast Web

U.S. Government Grants and Loans

U.S. Department of Education

U.S. Department of

http://www.fastweb.com

http://www.fedmoney.org

http://www.ed.gov/finaid.html

http://studentaid.ed.gov/students/publications/student guide/index.html

Education Student Guide

SallieMae Student Financial Aid

College Xpress

http://www.salliemae.com/

http://apps.absolutelyscholarships.com/exec/scholarship

Florida Bright Futures Scholarship Program http://www.firn.edu/doe/bin00072/home0072.htm

Education Assistance Corporation

Other Internet Resources:
Education — General

Education Links

Education World

Florida Academic Counseling and Tracking
for Students

Government Resources

US Department of Education

US Department of Labor

US Department of Labor, Employment and Training
O*Net

Bureau of Labor Statistics

US Census Bureau

Occupational Outlook Handbook

Florida Labor Market Statistics

http://www?2.eac-easci.org/welcome.shtml

http://www.uen.org/

http://www.education-world.com

http://www.facts.orqg/

http://www.ed.gov

http://www.dol.gov

http://www.doleta.gov

http://www.doleta.gov/programs/onet

http://www.bls.gov

http://www.census.gov

http://www.bls.gov/oco/home.htm

http://www.labormarketinfo.com/
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http://www.firn.edu/doe/bin00065/home0065.htm
http://www.fastweb.com
http://www.fedmoney.org
http://www.ed.gov/finaid.html
http://studentaid.ed.gov/students/publications/student_guide/index.html
http://www.salliemae.com/
http://apps.absolutelyscholarships.com/exec/scholarship
http://www.firn.edu/doe/bin00072/home0072.htm
http://www2.eac-easci.org/welcome.shtml
http://www.uen.org/
http://www.education-world.com
http://www.facts.org/
http://www.ed.gov
http://www.dol.gov
http://www.doleta.gov
http://www.doleta.gov/programs/onet
http://www.bls.gov
http://www.census.gov
http://www.bls.gov/oco/home.htm
http://www.labormarketinfo.com/

Specific Populations

ADA/Rehab. ACT

Women’s Educational Equity Act (WEEA)
Equity Resource Center

http://icdi.wvu.edu/

http://www.edc.org/\WWomensEquity

Professional Associations and Other Sites of Importance

Florida Association for Career and Technical Education

Florida Counseling Association

US Army Recruiting Command

ERIC/ACVE

Center on Education & Training for Employment

National Career Development Association

American School Counselor Association

American Association of Community Colleges

American Society for Training and Development

Association for Career and Technical Education

Association for Supervision and Curriculum Development

http://www.facte.org

http://www.flacounseling.org

http://www.goarmy.com/

http://www.ericacve.org/

http://www.cete.org/publications.asp

http://ncda.org/

http://www.schoolcounselor.org/

http://www.aacc.nche.edu/

http://www.astd.org/

http://www.acteonline.org

http://www.ascd.org
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http://icdi.wvu.edu/
http://www.edc.org/WomensEquity
http://www.facte.org
http://www.flacounseling.org
http://www.goarmy.com/
http://www.ericacve.org/
http://www.cete.org/publications.asp
http://ncda.org/
http://www.schoolcounselor.org/
http://www.aacc.nche.edu/
http://www.astd.org/
http://www.acteonline.org
http://www.ascd.org

Spectal Needs Resources

Documents

®  Dare to Dream Revised: A Guide to Planning Your Future (Florida Department of Education,
1999)

*  Dare to Dream Juvenile Justice: A Guide to Planning Your Future for Students in the Juvenile
Justice System (Florida Department of Education, 1999)

¢ Self-determination curriculum materials, such as
o Take Action: Making Goals Happen (Sopris West)
o The Arcs Self-Determination Scale (The Arc’s Publications Desk)

o Steps to Self-Determination: A Currcculum to Help Adolescents Learn to Achieve their
Goals, 1996, Sharon Field and Alan Hoffman (Pro-ed)

o The Self-Advocacy Strategy for Education and Transition Planning, 1994, Anthony K.
Van Reusen, Candace S. Bos, Jean B. Schumaker, and Donald D. Deschler
(Edge Enterprises, Inc.)

*  Choosing Employment Goals, Choicemaker Instructional Series, 1997, Laura
Huber Marshall, James E. Martin, Laurie Maxson, and Patty Jerman
(Sopris West)

o Self-Directed IEP, Choicemaker Instructional Series, 1997, James E. Martin,
Laura Huber Marshall, Laurie Maxson, and Patty Jerman (Sopris West)

®  Choosing Education Goals, Choicemaker Instructional Series, 1999, Laura Huber
Marshall, James E. Martin, Patty Jerman, Wanda Hughes, and Laurie Maxson
(Sopris West)

®  Choosing Personal Goals, Choicemaker Instructional Series, 1999, Laura Huber
Marshall, James E. Martin, Patty Jerman, Wanda Hughes, and Laurie Maxson
(Sopris West)

o Take Action: Making Goals Happen, Choicemaker Instructional Series, 1999,

Laura Huber Marshall, James E. Martin, Laurie Maxson, Wanda Hughes, Terry
Miller, Toria McGill, and Patty Jerman (Sopris West)

*  Developing Quality Individual Educational Plans: A Guide for Instructional Personnel and
Families, revised 2000 (Florida Department of Education)

*  Developing Transition Individual Educational Plans (Florida Department of Education,
under development)

o Postsecondary Programs and Support Services: A Guide for Students with Disabilities (Florida
Department of Education, under development)

®  SIMPLY Careers (an ESE/career planning document, Florida Department of Education,

under development)

®  Accommodations, Avsisting Students with Dwabilities: A Guide for Educators, 1999 (Florida
Department of Education)

o Transition to Postsecondary Education: Stralegies for Students with Diwabiities, 2000 (Kristine
Wiest Webb, Pro-ed)
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o Florida Course Descriptions, Exceptional Student FEducation, Grades 9-12, 1999 Revisiono,
Suggested Course Performance Objectives (Florida Department of Education)

e  #7980110, Career Preparation
o #7980120, Career Experiences
e  #7980130, Career Placement

e The CHOICES Series for Teenage Girls, 1984-present, (Mindy Bingham, et. al.,

Advocacy Press)

Web Sites

*  Division of Workforce Development, Bureau of Program Planning and Development,

Special Needs
http://www.firn.edu/doe/bin00029/spec_nds.htm

e Division of Public Schools and Community Education, Bureau of Instructional

Support and Community Services

http://www.firn.edu/doe/commhome

® The Transition Center at the University of Florida

http://www.thetransitioncenter.org

e The Transition to Independence Process (Project)

http://www.fmhi.usf.edu/cfs/policy/tip

Product Information

Advocacy Press
P.O. Box 236
Santa Barbara, CA 93102

Edge Enterprises, Inc.
P.O. Box 1304
Lawrence, KS 66044

Florida Department of Education

Bureau of Instructional Support and Community Services
Clearinghouse Information Center

Turlington Building, Room 622

325 West Gaines Street

Tallahassee, FL. 32399-0400

Phone: 850/488-1879

FAX: 850/487-2679

E-mail: cicbiscs@mail.doe.state.fl.us

http://www firn.edu/doe/commhome

Pro-ed

8700 Shoal Creek Blvd.
Austin, TX 78757-6897
Phone: 800/897-3202
FAX: 800/397-7633

http://www.proedinc.com

Sopris West

4093 Specialty Place
Longmont, CO 80504
Phone: 303/651-2829
FAX: 303/776-5934

http://www.sopriswest.com

The Arc’s Publication Desk
3300-C Pleasant Valley Lane
Arlington, TX 76015

Phone: 1/888/368-8009
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Coundelor Certification

Specialization Requirements for Certification in Counseling and Guidance (Grades PK-

12), Specialty Class Beginning July 1, 1990.

1. Plan One. A master’s or higher degree with a graduate major in counseling and
guidance or counselor education which includes three (3) semester hours in a
supervised counseling practice in an elementary or secondary school,

OR

2. Plan Two. A master’s or higher degree with thirty (30) semester hours of graduate
credit in counseling and guidance to include the areas specified below:

(a) Three (3) semester hours in principles, philosophy, organization and
administration of guidance,

(b) Three (3) semester hours in student appraisal including administration and
interpretation of standardized test,

(c) Three (3) semester hours in education and career development information
practices and systems,

(d) Three (3) semester hours in learning, personality theory, and human development,

(e) Three (3) semester hours in counseling theories and individual counseling
techniques,

() Three (3) semester hours in group counseling guidance techniques,

(g) Three (3) semester hours in consultation skills and techniques for conferring with
groups such as agencies, teachers, and parents,

(h) Three (3) semester hours in legal, ethical, and current issues affecting school
counselors,

(1) Three (3) semester hours in specialized counseling techniques for use with
elementary or secondary level special populations such as exceptional students,
dropouts, and minorities, and

(5) Three (3) semester hours in a supervised counseling practicum in an elementary or
secondary school.

3. This rule shall take effect July 1, 1990.

NOTE: This is an excerpt covering specialization requirements only. Other requirements
which must be completed for the Professional Certificate are specified in Rules 6A-4.001
through 6A-4.006, FAC.
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Parent Survey

Instructions: This survey has been designed to help us better determine the counseling
and guidance needs of our students. Please read each standard and circle your response for
each competency on the 1-4 scale provided.

1 - Disagree 2 -Tend to Disagree 3 -Tend to Agree 4 - Agree

Academic Achievement

Standard 1. Students will acquire and demonstrate academic self-management for life-
long learning.

1.1 Students need help to understand and participate in a school environment.

1 2 3 4

1.2 Students need help to understand that attitudes and behaviors are related to academic
achievement. 1 2 3 4

1.3 Students need help to formulate challenging academic goals and plans to reach them.
1 2 3 4

1.4 Students need help to develop effective study skills.
1 2 3 A4

1.5 Students need help to develop effective time-management skills.

1 2 3 4

Career Development
Standard 2. Students will develop career and educational awareness.

2.1 Students need help to understand personal interests, abilities, and values as they relate
to planning a postsecondary education and/or career path.

1 2 3 4

2.2 Students need help to understand the relationship between educational achievements
and career planning. 1 2 3 4

2.3 Students need help to understand the positive attitudes between work and learning.
1 2 3 4

2.4 Students need help to develop skills to locate, evaluate, and interpret career
information. 1 2 3 4

2.5 Students need help to understand how societal needs and functions influence the nature
and structure of work. 1 2 3 4

2.6 Students need help to demonstrate skills to prepare for, seek, obtain, maintain, and

change jobs. 1 2 3 4

Standard 3. Students will demonstrate career-planning skills.

3.1 Students need help to apply decision-making skills to career and educational planning.
1 2 3 4

Academic
Achievement

Career
Development
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3.2 Students need help to develop skills in career planning.
1 2 3 4

3.3 Students need help to understand the continuous changes in male/female roles.

1 2 3 4

Personal and Social Development

Standard 4. Students will develop self-knowledge and self-acceptance.

'm 4.1 Students need help to understand the influence of a positive self-concept.
Personal/Social 1 2 3 4
Development

Standard 5. Students will acquire and demonstrate self-management

and responsible behavior.

5.1 Students need help to understand the impact of growth and development.
1 2 3 4

5.2 Students need help to develop appropriate attitudes and behaviors.
1 2 3 A4

5.3 Students need help to develop personal safety skills.
1 2 3 4

Standard 6. Students will acquire and demonstrate problem-solving

and decision-making skills.

6.1 Students need help to identify common personal and interpersonal problems.

1 2 3 4

6.2 Students need help to apply decision-making/problem-solving skills.
1 2 3 4

Standard 7. Students will acquire and demonstrate interpersonal

and communication skills.

7.1 Students need help to demonstrate communication skills in speaking, listening, and

nonverbal behavior. 1 2 3 4

7.2 Students need help to demonstrate skills to interact and work cooperatively in teams.

1 2 3 4

7.3 Students need help to identify and express thoughts and feelings.
1 2 3 4

7.4 Students need help to demonstrate effective skills for interacting with peers and adults.
1 2 3 4

7.5 Students need help to understand the effects of peer pressure.
1 2 3 4
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Standard 8. Students will develop respect and value human diversity.

8.1 Students need help to demonstrate respect and appreciation for individual and cultural

differences. 1 2 3 4

8.2 Students need help to describe stereotypes and their impact on self and others.
1 2 3 4

Community Involvement
Standard 9. Students will develop an awareness of community involvement.

9.1 Students need help to understand and enhance the community.

1 2 3 4

9.2 Students need help to develop and participate in community volunteer service projects.

1 2 3 4

9.3 Students need help to develop a sense of community pride.
1 2 3 4

Community
Involvement
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Student Survey

Your grade this year Your sex: M F

Instructions: This survey has been designed to help us better determine the counseling
and guidance needs of our students. Please read each standard and circle your response for
each competency on the 1-4 scale provided.

1 - Disagree 2 -Tend to Disagree 3 -Tend to Agree 4 - Agree

Academic Achievement

Standard 1. Students will acquire and demonstrate academic self-management

for lifelong learning.

1.1 I need help to understand and participate in a school environment.

1 2 3 4

1.2 I need help to understand that attitudes and behaviors relate to academic achievement.

1 2 3 4

1.3 I need help to formulate challenging academic goals and plans to reach them.

1 2 3 4

1.4 1 need help to develop effective study skills.
1 2 3 A4

1.5 I need help to develop effective time-management skills.

1 2 3 4

Career Development
Standard 2. Students will develop career and educational awareness.

2.1 I need help to understand personal interests, abilities, and values as they relate to
planning a postsecondary education and/or career path.

1 2 3 4

2.2 I need help to understand the relationship between educational achievements and

career planning. 1 2 3 4

2.3 1 need help to understand the positive attitudes between work and learning.
1 2 3 A4

2.4 1 need help to develop skills to locate, evaluate, and interpret career information.

1 2 3 4

2.5 1 need help to understand how societal needs and functions influence the nature and
structure of work. 1 2 3 A4

2.6 I need help to demonstrate skills to prepare for, seek, obtain, maintain, and change

jobs. 1 2 3 4
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Standard 3. Students will demonstrate career-planning skills.

3.1 I need help to apply decision-making skills to career and educational planning.
1 2 3 4

3.2 I need help to develop skills in career planning.
1 2 3 4

3.3 I need help to understand the continuous changes in male/female roles.

1 2 3 4

Personal and Social Development
Standard 4. Students will develop self-knowledge and self-acceptance.

4.1 I need help to understand the influence of a positive self-concept.

1 2 3 4

Standard 5. Students will acquire and demonstrate self-management

and responsible behavior.

5.1 I need help to understand the impact of growth and development.
1 2 3 A4

5.2 I need help to develop appropriate attitudes and behaviors.
1 2 3 A4

5.3 I need help to develop personal safety skills.
1 2 3 A4

Standard 6. Students will acquire and demonstrate problem-solving

and decision-making skills.

6.1 I need help to identify common personal and interpersonal problems.

1 2 3 A4

6.2 1 need help to apply decision-making/problem-solving skills.
1 2 3 A4

Standard 7. Students will acquire and demonstrate interpersonal and

communication skills.

7.1 I need help to demonstrate communication skills in speaking, listening, and nonverbal

behavior. 1 2 3 4

7.2 I need help to demonstrate skills to interact and work cooperatively in teams.

1 2 3 4

7.3 I need help to identify and express thoughts and feelings.
1 2 3 4

7.4 1 need help to demonstrate effective skills for interacting with peers and adults.
1 2 3 4

)

Personai/Social
Development
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Community
Involvement

7.5 I need help to understand the effects of peer pressure.
1 2 3 4

Standard 8. Students will develop respect and value human diversity.

8.1 I need help to demonstrate respect and appreciation for individual and cultural

differences. 1 2 3 4

8.2 I need help to describe stereotypes and their impact on self and others.
1 2 3 4

Community Involvement

Standard 9. Students will develop an awareness of community involvement.

9.1 I need help to understand and enhance the community.

1 2 3 4

9.2 I need help to develop and participate in community volunteer service projects.

1 2 3 4

9.3 I need help to develop a sense of community pride.
1 2 3 4
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Staff/leacher Survey

Instructions: This survey has been designed to help us better determine the counseling
and guidance needs of our students. Please read each standard and circle your response for
each competency on the 1-4 scale provided.

Position: [0 Teacher Area of Specialization

O Counselor O Administrator
O Department Head 0O Other  Specify

1 - Disagree 2 -Tend to Disagree 3 -Tend to Agree 4 - Agree .
Academic

Academic Achievement Achievement

Standard 1. Students will acquire and demonstrate academic self-management

for lifelong learning.

1.1 Students need help to understand and participate in a school environment.

1 2 3 4

1.2 Students need help to understand that attitudes and behaviors are related to academic
achievement. 1 2 3 4

1.3 Students need help to formulate challenging academic goals and plans to reach them.

1 2 3 4

1.4 Students need help to develop effective study skills.
1 2 3 4

1.5 Students need help to develop effective time-management skills.

1 2 3 4

Career Development
Standard 2. Students will develop career and educational awareness.

2.1 Students need help to understand personal interests, abilities, and values as they relate
to planning a postsecondary education and/or career path.

1 2 3 A4
2.2 Students need help to understand the relationship between educational achievements
and career planning. 1 2 3 4
2.3 Students need help to understand the positive attitudes between work and learning. Career
1 2 3 4 Development

2.4 Students need help to develop skills to locate, evaluate, and interpret career
information. 1 2 3 4

2.5 Students need help to understand how societal needs and functions influence the nature
and structure of work. 1 2 3 4

2.6 Students need help to demonstrate skills to prepare for, seek, obtain, maintain, and

change jobs. 1 2 3 4
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Personal/Social
Development

Standard 3. Students will demonstrate career-planning skills.

3.1 Students need help to apply decision-making skills to career and educational planning.
1 2 3 4

3.2 Students need help to develop skills in career planning.
1 2 3 4

3.3 Students need help to understand the continuous changes in male/female roles.

1 2 3 4

Personal and Social Development
Standard 4. Students will develop self-knowledge and self-acceptance.

4.1 Students need help to understand the influence of a positive self-concept.

1 2 3 4

Standard 5. Students will acquire and demonstrate self-management and responsible
behavior.

5.1 Students need help to understand the impact of growth and development.
1 2 3 4

5.2 Students need help to develop appropriate attitudes and behaviors.
1 2 3 4

5.3 Students need help to develop personal safety skills.
1 2 3 4

Standard 6. Students will acquire and demonstrate problem-solving and decision-making

skills.

6.1 Students need help to identify common personal and interpersonal problems.

1 2 3 A4

6.2 Students need help to apply decision-making/problem-solving skills.
1 2 3 4

Standard 7. Students will acquire and demonstrate interpersonal and communication

skills.

7.1 Students need help to demonstrate communication skills in speaking, listening, and

nonverbal behavior. 1 2 3 4

7.2 Students need help to demonstrate skills to interact and work cooperatively in teams.

1 2 3 4

7.3 Students need help to identify and express thoughts and feelings.
1 2 3 4

7.4 Students need help to demonstrate effective skills for interacting with peers and adults.
1 2 3 4

7.5 Students need help to understand the effects of peer pressure.
1 2 3 4
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Standard 8. Students will develop respect and value human diversity.

8.1 Students need help to demonstrate respect and appreciation for individual and cultural

differences. 1 2 3 4

8.2 Students need help to describe stereotypes and their impact on self and others.
1 2 3 4

Community Involvement

Standard 9. Students will develop an awareness of community involvement. Community
9.1 Students need help to understand and enhance the community. Involvement

1 2 3 4
9.2 Students need help to develop and participate in community volunteer service projects.

1 2 3 4
9.3 Students need help to develop a sense of community pride.

1 2 3 4
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Coundeling and Guidance Program
Evaluation

The following is a sample of a Counseling and Guidance Program Evaluation, which can be
adapted to fit the needs of the particular school.

Please check the number that best describes the function:

Unsati /actory Bele s At Stz dard Akoy : Su_ior
Staidard S ard

1|25 4|5

1. Program Planning: Designs, plans, and implements counseling
and guidance program.

1.1 Develops a written school-based counseling and guidance plan
based on student needs.

1.2 Organizes the counseling and guidance program by assessing
needs, setting goals, and formulating a plan of action and
program evaluation.

1.3 Manages time effectively and provides counseling and guidance
services on schedule.

1.4 Maintains an organized, functional, and up-to-date office/
counseling center.

1.5 Seeks input from teachers and staff, and collaborates with them
in making decisions about the school counseling program.

2. Counseling and Guidance: Implements and facilitates delivery
of counseling and guidance services.

2.1 Demonstrates knowledge of multilateral and cross cultural
communication skills and knowledge in the school counseling
and guidance program when appropriate.

2.2 Uses appropriate counseling processes and techniques for
individual and group sessions to meet developmental,
preventive, and remedial needs of students.

2.3 Uses appropriate assessment and diagnostic procedures for
determining and structuring individual and group counseling to
monitor student progress.

2.4 Develops a written school-counseling plan where all students
receive appropriate guidance, which relates to self-knowledge,
educational and career exploration, and career planning.

2.5 Provides counseling and guidance for students taken out of class
and placed in special education classes, including gifted.

2.6 Coordinates with school staff to provide supportive and
instructional classroom guidance activities.
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2.7 Gathers evaluative data to determine effectiveness of classroom
guidance and student comprehension, and makes revisions when
necessary.

3. Consulting: Consults with school or system staff and
administration about issues, problems, and concerns involving
students, as needed or as requested.

3.1 Demonstrates knowledge of consulting process and techniques
with students, parents, teachers, and administration.

3.2 Assists parents and teachers in understanding and responding to
developmental levels of students.

3.3 Presents instructional/informational programs to groups of
students, parents, teachers, and administrators (e.g., parent
educational programs, group guidance, behavior management,
school safety, and suicide prevention).

3.4 Interprets achievement and aptitude test data to assist school
staff with curriculum planning.

3.5 Demonstrates knowledge of accessing community resources.

4. Coordinating: Facilitates an effective system of sharing
information with stakeholders.

4.1 Communicates effectively with students, parents, administration,
community, and staff.

4.2 Advocates for all students.

4.3 Assists teachers with the integration of guidance activities into
the curriculum.

4.4 Share appropriate non-confidential information about students
with the school personnel, parents, and the Community.

4.5 Makes appropriate referrals of students to school and
community programs.

4.6 Assists with coordination of student services in the school.

4.7 Assists with coordination of the school’s annual testing program.

5. Student Appraisal: Assists with preparation of students for
standardized test taking and interpretation.

5.1 Interprets test results and other student data accurately.

5.2 Assists in the development of an assessment preparation
improvement plan to include Criterion, Norm-Referenced,
Writing, Career-Performance Based, College and Postsecondary
practice and actual tests.

5.3 Uses standardized tests and inventories according to published
practices and professional standards.
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6. Ethical Standards: Professional Practices and Development

6.1 Adheres to ethical standards of the counseling profession.

6.2 Follows the laws, policies, and procedures, which govern school

administration.

6.3 Maintains ethical and professional growth by regular staff
development.
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